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Welcome! 
On behalf of the faculty and staff, welcome to Educator Preparation Program at Northland College!  We 
are glad you have chosen to begin your pursuit of a career in teaching with us.  Contained in this 
handbook are the policies, procedures, and forms you will need in order to earn your baccalaureate 
degree, be recommended for certification, and obtain your license to teach in the State of Wisconsin.  
Feel free to contact a faculty member of the Education Department whenever questions arise. 
 
Use this handbook in conjunction with the Northland College catalog in effect when you were admitted to 
the College.  Certification and/or licensure rules may change at any time and may affect your program.  
You can stay up to date on any such changes by visiting the Wisconsin Department of Public Instruction 
(DPI) website at https://dpi.wi.gov/tepdl.  
 
Remember…it is your responsibility to carefully study and follow the policies and procedures contained in 
this handbook.  Contact an Education Department faculty member for in-depth advising and to establish a 
graduation plan early in your Northland College career.  To help you and your advisor, there is a listing of 
the Educator Preparation Program Course Offerings in Appendix A.   
 

A. Introduction 
This handbook fully outlines the steps to licensure which are to be completed in the order stated; 
however, exceptions may be made for transfer students. Education Department faculty members are 
available to help with academic planning; however, the final responsibility is yours to see that all 
requirements are met. 

 
1. Accreditation 

Northland College is accredited by the Higher Learning Commission (formerly North Central 
Association).  In 1997, Northland College joined other educational institutions worldwide and signed 
the Talloires Declaration, a mandate of principle that guides campuses to be environmentally 
responsible places to live, work, and learn. Northland College’s most recent re-accreditation 
occurred in 2011.  Northland College was approved for the maximum period of ten years (2011 to 
2021). 
 

2. Educator Preparation Program Approval 
 The Northland College Educator Preparation Program is approved by the Wisconsin Department of 

Public Instruction (DPI).  Under the approved Educator Preparation Program approach to teacher 
certification, the DPI defines guidelines and standards which colleges and universities must meet to 
have their graduates certified by the State of Wisconsin.  As a result, many of the requirements of 
the Educator Preparation Program reflect not only the latest research and best professional 
practices, but they also include state-mandated standards whose goals are to provide high quality 
professional preparation for students who are licensed to teach in public, charter, and private 
elementary, middle, and secondary schools. 

 
 This Handbook of Policies, Procedures, and Forms contains information about the Educator 

Preparation Program and Education Department that is in effect at the time of its production.  
Because requirements of the Wisconsin Department of Public Instruction (DPI) may change, 
Northland College reserves the right to modify any content contained herein as necessary to 
maintain the integrity of the program and to ensure compliance with all state requirements. 

 

 3. Mission 
 The mission of the Educator Preparation Program at Northland College is to provide a holistic, 

experiential education program that creates effective teachers, lifelong learners and empowers 
students to make connections with others, the earth, and ideas.  We train teachers to think and 
teach compassionately, collaboratively, critically, creatively, and environmentally.  The Educator 
Preparation Program, as an element of best practice, will provide all undergraduate majors with a 
unique, experiential learning research opportunity. 
 

 

https://dpi.wi.gov/tepdl
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4. Conceptual Framework 
The conceptual framework provides a focus and acts as the guiding principle for the Educator 
Preparation Program.  The five basic concepts described below are designed as outcomes which 
support a performance-based model and encompass the knowledge, dispositions, and 
performances required of students as taught through constructivism, integration, and reflection.   
 
The graphic that accompanies this conceptual framework presents these ideas and their 
connections in a visual context.  The tree on the cover of this handbook was chosen as the 
organizational structure of the conceptual framework, because it represents the essential 
connections with the environment that characterize and define the Northland College Educator 
Preparation Program. 

 
Each of the five branches has been delineated with a specific set of learner outcomes that are 
pursued in courses that pre-service teachers are required to take.  These outcomes were defined 
after a thorough review of the professional literature, aligned with the Wisconsin/InTASC initial 
educator standards, and coordinated with Northland College courses.   
 
TEACH COMPASSIONATELY 
Prospective teachers will: 

 Develop and communicate a philosophy of caring toward self, others, and the environment; 

 Make caring decisions that foster ethical and moral growth in all interactions with others and 
with the environment; 

 Create a learning climate that demonstrates awareness and responsiveness to the diverse 
strengths and needs of others; 

 Accept and encourage different kinds of intelligence and learning styles. 
 

TEACH COLLABORATIVELY 
Prospective teachers will: 

 Work in partnership with the Northland College educational programs, public school programs, 
and community service and internship programs; 

 Incorporate the ideas of students, families, and community into the development of a variety of 
defined and emergent curricular approaches; 

 Utilize strategies to solve problems and make decisions in large and small groups; 

 Apply group processes to set goals, implement, and evaluate plans; 

 Develop and show leadership skills by understanding the various roles of power and influence 
relative to leadership; 

 Utilize appropriate conflict resolution skills; 

 Demonstrate respect for and encourage divergent views and creative thinking; 

 Use classroom management skills and understand task, process, and relationship functions as 
well as other principles of group dynamics; 

 Apply concepts of experiential education with individuals and groups; 

 Listen actively and develop communication skills that invite response in interactions with others. 
 

TEACH CRITICALLY 
Prospective teachers will: 

 Examine and reflect on how their beliefs lead to actions; 

 Engage in the process of collaborative decision-making; 

 Identify problems and use rational decision-making strategies to work towards solutions; 

 Understand knowledge as a distinctive construct by the learner that evolves out of a rational 
use of mental processes; 

 Foster reflective inquiry in the classroom; 

 Apply, analyze, synthesize, and evaluate information in a variety of contexts; 

 Use information from diverse assessment measures to authentically evaluate learning 
experiences, thus improving teaching and increasing student learning; 

 Validate through research effective teaching practices and apply this knowledge to teaching 
situations; 
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TEACH CREATIVELY 
Prospective teachers will: 

 Foster creativity and be able to nurture creativity in self and others; 

 Express personal creativity through original work; 

 Reflect on cognitive processes involved in creativity and facilitate creative instructional 
strategies that utilize the visual arts, the performing arts, and the dramatic arts; 

 Incorporate technology to create additional learning opportunities in all academic areas; 

 Create a learning environment with open-ended possibilities for student work that will motivate 
and engage students in original expression. 

 
TEACH ENVIRONMENTALLY 
Prospective teachers will: 

 Acquire and communicate a foundation of interdisciplinary knowledge in the humanities, the 
social sciences, and the natural and physical sciences that reflects the harmony of eco-systems 
working together; 

 Synthesize the knowledge and skills in curriculum, instruction, assessment, classroom 
management, and understanding of diverse learners to create positive learning environments; 

 Implement instructional strategies in diverse school, community, and natural settings; 

 Design a systematic educational approach that integrates over-arching principles with valid 
educational theory and sustainable environmental ethics. 

 

 5. Advising  
 Providing academic advising is one of the primary responsibilities of the faculty.  You are assigned 

an academic advisor when you matriculate at Northland College, usually one of the Education 
Department faculty if you are an elementary/middle education major and a content area faculty 
member if you are a secondary education major.  Special attention is given to transfer students to 
ensure they meet all of the requirements of Northland College’s unique curriculum and are given 
credit for the courses that may have already been successfully completed. 

 
Academic advising is considered an ongoing process of planning and evaluation.  As a student, 
and future teacher, you bear the primary responsibility for your decisions regarding course 
selection and choice of major and minor.  Your academic advisors bring a level of expertise to 
this process to help you make informed decisions. Both the advisor and the advisee have 
responsibilities in the advising process.  These can be found in the Academic Advising Syllabus 
(see Appendix B). 

 

 6. Community Advisory Council 
The Community Advisory Council consists of area school district administrators and teachers 
representing public and private schools as well as student representatives of the Educator 
Preparation Program.  The purpose of this council is to respond to the evolving needs of Northland 
College and the larger educational community.  Members of this council are a reviewing and 
recommending body that provides guidance for ongoing programs and growth of students within the 
Educator Preparation Program.  The Council meets annually on the Northland College campus. 

 
7. Educator Preparation Program Standards 
 Wisconsin Administrative Code PI 34.02 states, “To receive a license to teach in Wisconsin, an 

applicant shall complete an approved Educator Preparation Program and demonstrate proficient 
performance in the knowledge, skills and dispositions under all of the following (ten) standards” for 
initial educators.  A full copy of the Wisconsin Educator and  Interstate New Teacher Assessment 
and Support Consortium (InTASC) Standards, Performances, Essential Knowledge, and Critical 
Dispositions for Teacher Development and Licensure in Wisconsin is contained in Appendix C. 

 
 Note: The following InTASC Standards were developed by the Council of Chief State School Officers (CCSSO) and, in their 

current version, use gendered pronouns. The Northland College Education Preparation Program values gender inclusivity 
and has reached out to the CCSSO requesting that they adopt gender inclusive terminology.  
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Standard #1:  Learner Development 
The teacher understands how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and 
physical areas, and designs and implements developmentally appropriate and challenging learning 
experiences. 
 
Standard #2: Learning Differences 
The teacher uses understanding of individual differences and diverse cultures and communities to 
ensure inclusive learning environments that enable each learner to meet high standards. 
 
Standard #3: Learning Environments 
The teacher works with others to create environments that support individual and collaborative 
learning, and that encourage positive social interaction, active engagement in learning, and self-
motivation. 
 
Standard #4: Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) 
s/he teaches and creates learning experiences that make these aspects of the discipline accessible 
and meaningful for learners to assure mastery of the content.  
 
Standard #5: Application of Content 
The teacher understands how to connect concepts and use differing perspectives to engage 
learners in critical thinking, creativity, and collaborative problem solving related to authentic local 
and global issues. 
 
Standard #6: Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in their own 
growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
 
Standard #7: Planning for Instruction 
The teacher plans instruction that supports every student in meeting rigorous learning goals by 
drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as 
well as knowledge of learners and the community context. 
 
Standard #8: Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage learners to 
develop deep understanding of content areas and their connections, and to build skills to apply 
knowledge in meaningful ways. 
 
Standard #9: Professional Learning and Ethical Practice 
The teacher engages in ongoing professional learning and uses evidence to continually evaluate 
his/her practice, particularly the effects of his/her choices and actions on others (learners, families, 
other professionals, and the community), and adapts practice to meet the needs of each learner. 
 
Standard #10: Leadership and Collaboration 
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student 
learning, to collaborate with learners, families, colleagues, other school professionals, and 
community members to ensure learner growth, and to advance the profession. 

 
8. TEACHER PERFORMANCE ASSESSMENT (edTPA) 

 The Teacher Performance Assessment, known as edTPA, is a state-required, subject-specific, 
performance-based assessment that takes place during the clinical program.  The edTPA is based 
on the Wisconsin educator and InTASC standards. The edTPA requires teacher candidates 
demonstrate proficiency in the three major tasks of planning, instruction and assessment. 

 
  



 | 5 

 Pre-service teacher candidates must post a passing score of 38 on the edTPA to complete the 

program and be endorsed for Wisconsin licensure.  Details and training in the elements of the 

edTPA will take place in the teaching methods and clinical courses. Registration information is 
contained in the Wisconsin Testing Requirements for Teachers (Appendix F). 

 

 9. FOUNDATIONS OF READING TEST (FORT) 
Pre-service teacher candidates applying for initial licensure in Wisconsin must receive a passing 
score of 240 on the Foundations of Reading Test. This requirement applies to all elementary 
teacher licensure categories (EC-MC, MC-EA), any special education teacher licensure, reading 
teacher licensure, and reading specialist licensure. Registration information is contained in the 
Wisconsin Testing Requirements for Teachers (Appendix F). 

 
10. ACADEMIC INTEGRITY STATEMENT AND POLICY 

The Education Department faculty adhere to the College policy of academic integrity. 
 
The Faculty of Northland College value academic integrity as a guiding principle for the intellectual 
inquiry, research, discussion, and writing that are central to the academic program of the College.    
 
When faculty and students participate in these activities, or when students are completing 
assignments, quizzes, or exams, they are expected to act with honesty and to acknowledge when 
they have incorporated into their own work the ideas, information, or language of others. Failure to 
make these acknowledgments in an appropriate manner is a violation of academic integrity. 
 
Students are responsible for understanding and using appropriate forms of acknowledgment and 
documentation in their academic work at the College as well as for completing assignments, 
quizzes, and exams with integrity. When they fail to do so, individual faculty members may penalize 
students in a manner consistent with policies outlined in their syllabi. These penalties may include, 
but are not limited to, failure of an assignment or a course.      
 
In addition, faculty are required to notify the Dean of the Faculty about all documented violations of 
academic integrity. Records of these violations are maintained in confidential files by the Office of 
Academic Affairs and are correlated to identify individuals with multiple or particularly severe 
violations. These records are also reviewed by the Educator Preparation Program Director to 
assure continued eligibility for teacher licensure.  

 
B. Steps to Teacher Licensure 
Following is a brief summary of the steps necessary for teacher certification from Northland College (also 
see Appendix D for a useful checklist): 
 
STEP 1 Take courses to meet requirements in the Liberal Education for the Environment and 

Society curriculum, elementary/middle (MC-EA) education content area teaching minor 
and/or the secondary (EA-A) education content area major, and the basic skills 
requirements. 

 
STEP 2 Successfully complete the program 200-level EDU courses, coursework for 

elementary/middle content area teaching minor and/or secondary content area major, and 
apply for admission to the Educator Preparation Program. 

 
STEP 3 Successfully complete the program 300-level EDU courses, coursework for 

elementary/middle content area teaching minor and/or secondary content area major, 
submit the edTPA, take the Wisconsin Foundations of Reading Test (MC-EA), demonstrate 
content knowledge, and apply for student teaching. 

 
STEP 4 Successfully complete the student teaching semester and apply for licensure. 
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STEP 1 Take courses to meet requirements in the Liberal Education for the 

Environment and Society curriculum, elementary/middle (MC-EA) 
education content area teaching minor and/or the secondary (EA-A) 
education content area major, and the basic skills requirements. 

 
As a first year student, you should be working to complete the degree requirements in the Liberal 
Education for the Environment and Society curriculum and begin completing coursework in your 
academic content area major (secondary) and/or your content area teaching minor (elementary).    

 
Wisconsin Licensure Categories 
Licensure categories are currently under revision at DPI. Changes will be posted as soon as they are 
available.  The following are the PI-34 licensure categories currently offered by the Educator Preparation 
Program at Northland College: 

 
Early Childhood (EC) 

Approximate ages birth to 8 
This license allows you to teach Pre-K to grade 3 in all subject areas. 

 
Early Childhood through Middle Childhood (EC-MC) 

Approximate ages birth to 11  
This license allows you to teach Pre-K to grade 6 in all subject areas. 

 
Middle Childhood through Early Adolescence (MC-EA) 

Approximate ages 6 through 12 or 13 
This license allows you to teach elementary/middle grades 1 to 8 all subject areas. 

 
Early Adolescence through Adolescence (EA-A) 

Approximate ages 10 through 21 
This license allows you to teach middle/secondary grades 7 to 12 in your content area major. 

 

Middle Childhood through Early Adolescence (MC-EA) Majors 
Elementary/Middle (MC-EA) education majors must also have a certifiable academic content area 
teaching minor.  The certifiable teaching minors currently available are:   
 English Language Arts  

 Mathematics 

 Natural Science 

 Social Studies 

 Early Childhood 
 
See the current Northland College catalog for a list of courses required for each teaching minor.  All 
courses required for the elementary/middle (MC-EA) education major and academic content area 
teaching minor must be completed with a grade of C- or better.  

 
Early Adolescence through Adolescence (EA-A) Content Area Majors 
Secondary (EA-A) education majors must have a certifiable teaching major in an academic content area.  
The certifiable teaching majors currently available are:  

 Broad Field Science 

 Biology 

 Chemistry 

 Geoscience 

 Broad Field Social Studies 

 History 

 Mathematics 
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See the current Northland College catalog for a description of the courses required for each of these 
majors.  The degree audit worksheets are contained in the online catalog (http://catalog.northland.edu/) to 
help you plan each semester’s enrollment. If your advisor is a professor in your major or minor field of 
study, you should also contact an Educator Preparation Program faculty member for advising relevant to 
specific certification and licensure requirements.  All courses required for the academic major(s) and/or 
minor(s) must be completed with a grade of C- or better. 

 
STEP 2 Successfully complete the program 200-level EDU courses, 

coursework for elementary/middle content area teaching minor and/or 
secondary content area major, and apply for admission to the 
Educator Preparation Program. 

 
The following required program 200-level courses should be taken in your sophomore year: 
 
Fall semesters 
NAS 212 Wisconsin Indian Cultures, History and Contemporary Issues 
EDU 210 Teaching Environmentally 
EDU 223 Teaching in the Middle School 
**EDU 204 Language Arts for Educators (elementary/middle education majors – MC-EA - only) 
 
Winter semesters 
NAS 212 Wisconsin Indian Cultures, History and Contemporary Issues 
EDU 205 Curriculum, Planning and Assessment 
EDU 232 Learning, Growth, and Cognition 
**EDU 203 Foundations of Math for Elementary Educators (elementary/middle education majors – MC-EA 
- only) 
 
Please review the course descriptions in the current college catalog for details.  All program 200-level 
courses must be completed with a grade of C- or better and completed prior to acceptance into the 
Educator Preparation Program. 

 
Applying for Admission to the Educator Preparation Program 
Once the program 200-level EDU courses have been successfully completed with a grade of C- or higher, 
you should apply for admission to the Educator Preparation Program.  Submit a Major/Minor form to the 
Registrar’s Office indicating your choice of content area major (secondary) and/or content area teaching 
minor (elementary/middle).   
 
Submit a complete Application for Admission to the Educator Preparation Program by November 
1 (start in winter semester)/March 1 (start in fall semester) to the EPP Office, Wheeler Hall, Room 
212. A complete application will contain the following: 

 Application for Admission to the Educator Preparation Program Form 

 Background Check Authorization Form  

 Resume 

 A cover letter describing you past experiences working with K-12 students and your 
motivations for becoming a teacher. 
 

All students, including transfer students, must apply and be accepted into the Educator Preparation 
Program prior to enrollment in pre-service teaching methods (300-level) courses.   Your application 
materials will be used to help arrange a classroom practicum placement in a local school that is 
requirement of these pre-service teaching methods (300-level) courses. A copy of the Application for 
Admission to the Educator Preparation Program is contained in Appendix G. 
 
Please Note: Grade point average is important!  To be admitted to the Educator Preparation Program, 
you must have a minimum of 2.75 cumulative GPA on at least 40 semester credits of collegiate-level 
course work and a 2.75 GPA in your declared major, minor, and EDU courses.  All courses in your 
declared major, minor, and EDU courses must be completed with no grade lower than a C-. 

http://catalog.northland.edu/
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Effective July 1, 2017, requirements for admission to the Educator Preparation Program are: 
 

 A minimum of 2.75 GPA in your major(s), minor(s), and EDU courses (with no grade lower than a C-); 

 A minimum of 2.75 cumulative GPA; 

 Proficiency in basic academic skills; and 

 Passing a criminal background check. 
 
Basic skills proficiency is demonstrated successful completion (C- or higher) of the following coursework 
or its equivalency: 

 

 Writing:  ENG 110 Intro to College Writing; 

 Reading:  ENG 211 Humanity and Nature in Literature;  
and 

 Math:  MTH 103 Algebraic Reasoning; and EDU 203 Foundations of Math for Educators (or higher-
level math course). 

 

Background Check 
Prior to being admitted and during the Educator Preparation Program, you must pass a criminal 
background check and disclose whether you have been convicted of any crime and whether licensure 
has ever been denied or revoked in any state.   
 

Professional Dispositions 
Prior to being admitted and during the Educator Preparation Program, you must demonstrate competency 
in dispositions relative to the professional and ethical conduct of the teaching profession (Please see 
Appendix E: Pre-service Teacher Dispositions Assessment). 
 
Students denied admission to the Educator Preparation Program have the right to appeal that decision.  

 
Appeal Procedure for Students Denied Admission to the Educator Preparation Program 
If you are denied admission and choose to appeal the decision:  
 

 Submit a written appeal to the Educator Preparation Program Director within ten days of being 
notified of the decision, state why admission should be granted, and provide necessary 
documentation. 

 The Educator Preparation Program Director will schedule a meeting of the Appeals Committee, which 
is comprised of the Educator Preparation Program Director, Dean of the Faculty or designee, and a 
faculty member of the Educator Preparation Program. 

 Your appeal will be presented to the Appeals Committee by the Educator Preparation Program 
Director.  At this point you may be required to appear before the Appeals Committee to answer 
questions relevant to the appeal. 

 A consensus of the Appeals Committee is required to grant exceptions. 

 The Educator Preparation Program Director will notify you of the Committee’s decision within ten 
days of the meeting.  
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STEP 3 Successfully complete the program 300-level EDU courses, 
coursework for elementary/middle content area teaching minor 
and/or secondary content area major, submit the edTPA, take the 
Wisconsin Foundations of Reading Test (MC-EA), demonstrate 
content knowledge, and apply for student teaching.  

 
Please note:  You must be admitted to the Educator Preparation Program to be eligible to enroll in any 
300-level courses.  Please see the previous section for details about admission to the Educator 
Preparation Program. 
 
The following pre-service teaching methods courses should be taken in your junior and senior years: 
 
Fall semesters 
EDU 337 Fall Practicum 
EDU 341 Science Teaching Methods 
EDU 359 Emergent Literacy 
EDU 376 Strategies for Teaching Diverse Learners 
EDU 377 Math Teaching Methods 
 
Winter semesters 
EDU 315 Classroom Management and Conflict Resolution 
EDU 338 Winter Practicum 
EDU 349 Literacy Teaching Methods I 
EDU 370 Social Studies Teaching Methods 
 
Please review the course descriptions in the current college catalog for details and clinical experience 
requirements.  All pre-service teaching methods courses must be completed with a grade of C- or better.  
 
The Wisconsin Testing Requirements for Initial Educators is contained in Appendix F. Preparation, 
registration, and additional details are included on each of the listed websites.  
 
Effective July 1, 2017, content knowledge in each academic area is demonstrated through the successful 
completion of required coursework with no grade lower than a C-, a minimum of 3.0 GPA in the major(s), 
minor(s), and EDU courses, as well as a minimum of 2.75 cumulative GPA. If you are unable to 
demonstrate content knowledge as identified, you may appeal for an alternative form of content 
knowledge demonstration which may include the Praxis II content area test approved by the state 
superintendent. The alternative will be identified in the appeal decision.  
 
A copy of the Application for Student Teaching is contained in Appendix H.  Completed application 
forms must be submitted to the Educator Preparation Program Director by Feb. 15 to student 
teach in the following fall semester and by Oct. 15 to student teach in the following winter/spring 
term.  All application materials must be submitted by the deadline.  A complete application contains the 
following: 

 Application for Student Teaching Form 

 Placement Information Questionnaire 

 Letter of Introduction 

 Resume 
 
You are NOT to make contact with any classroom teacher or other school personnel prior to 
receiving the student teaching assignment from the Educator Preparation Program. 
 

Appeal Procedure for Students Denied Acceptance for Student Teaching 
If you are denied acceptance for student teaching and you choose to appeal:   

 Submit a written appeal to the Educator Preparation Program Director within ten days of being 

notified of the decision, state why acceptance should be granted, and provide necessary 

documentation. 
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 The Educator Preparation Program Director will schedule a meeting of the Appeals Committee, which 
is comprised of the Educator Preparation Program Director, Dean of the Faculty or designee, and a 
faculty member of the Educator Preparation Program. 

 Your appeal will be presented to the Appeals Committee by the Educator Preparation Program 
Director.  At this point you may be required to appear before the Appeals Committee to answer 
questions relevant to the appeal. 

 A consensus of the Appeals Committee is required to grant exceptions. 

 The Educator Preparation Program Director will notify you of the Committee’s decision within ten 
days of the meeting. 

 

 
STEP 4 Successfully complete the student teaching semester and apply for 

licensure.  
   
The capstone of pre-service teacher education takes place in the senior year after all other program and 
graduation requirements have been met.  Student teaching is scheduled for a full 18-week, K-12 school 
semester.  The student teaching course should be taken in your senior year and include courses from the 
following, dependent upon your major and licensure certification: 
 
 
EDU 460 Student Teaching (EA-A), Grades 7-12, and Seminar 
EDU 470 Student Teaching (ECE), Grades PK-3/6, and Seminar  
EDU 471 Student Teaching (MC-EA), Grades 1-8, and Seminar 
EDU 472 Student Teaching (MC-EA/EA-A), Minor  
 
Please review the course descriptions in the current college catalog for details and course fee 
requirements.  Student teaching courses must be completed with a grade of Satisfactory (S). Student 
teaching is a full-time, full-semester (18 weeks) responsibility scheduled according to the calendar of the 
school to which you are assigned. Your student teaching placement may consist of one 18-week 
placement or two 9-week placements corresponding to your content area teaching major/minor and 
licensure area.  Eligibility for student teaching is contingent upon the following criteria: 
 

 Admitted to the Educator Preparation Program; 

 Pass a criminal background check within 18 months prior to placement; 

 Earn a 2.75 cumulative GPA and a 3.00 GPA in teaching majors, minors, and EDU courses with no 

grade lower than a C-; 

 Demonstrate pre-student teaching practicum experiences with positive evaluations and disposition 

assessments; 

 Take the State of Wisconsin-mandated edTPA and Foundations of Reading Test (elementary/middle 

education majors); and 

 Be accepted by the school administration of the district in which the student teaching assignment is 

made. 
 
 
Before you are eligible to apply for your Wisconsin teaching license, you must complete all graduation 
and degree requirements, post passing scores on the edTPA, and post a passing score on the 
Foundations of Reading Test (FORT) (elementary/middle education majors).  Your application cannot be 
completed until all degree, licensure and testing requirements have been met and verified and 
recommended by the Educator Preparation Program Director.  Applications will be completed using the 
online process at https://dpi.wi.gov/tepdl. There is a required fee to the State of Wisconsin DPI for 
licensure.   
 

 

  

https://dpi.wi.gov/tepdl
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C. Practicum Placements 
 
 

 
TRaining Exceptional Educators 

 
Early and extensive clinical classroom experiences in the elementary/middle and secondary school 
settings are an important part of the Educator Preparation Program at Northland College.  Clinical 
experience opportunities are coordinated with specific education courses and are developmental in scope 
and sequence.  The experiences are intended to help you blend educational theory and practice and to 
assess your strengths and weaknesses as a beginning teacher.  A copy of the Clinical Residency 
Program Time Sheet and Evaluation is contained in Appendix I.  Elementary/middle education (MC-EA) 
majors are assigned clinical experiences in grades 1-8; early childhood education (ECE) minors are 
assigned clinical experiences in at least two of the three early childhood age groups and in a variety of 
settings that offer early education; secondary education (EA-A) majors are assigned clinical experiences 
in grades 7-12.  
 
 

 1. Rationale  
The clinical field experiences that Northland College pre-service teachers receive in local schools 
will enable you to become familiar with the policies and procedures of elementary/middle and 
secondary schools.  The inclusion of clinical experiences in the Educator Preparation Program 
helps you to decide if you have selected a suitable profession and if you have the interest and the 
ability to be an effective classroom teacher.  Clinical experiences provide opportunities for 
professional and personal growth as you become accustomed to your role as a pre-service teacher 
and the expectations that are connected with this profession. 
 
Because clinical experiences are coordinated with specific college courses, you will be able to 
make logical connections between theory and practice.  You will experience tangible examples of 
ideas that are presented in class and will be able to implement methods and strategies encountered 
in your course work.  These college courses also offer a forum in which you can discuss classroom 
involvement and share pre-teaching experiences with others. 
 
Participation in clinical experiences includes full days each week of the semester.  You will be 
placed in classrooms to become actively involved with pupils at various grade levels.  As you 
progress in education courses, you are expected to take a more active role in the clinical 
experiences, thus preparing you for a smooth transition to student teaching.   

 
 2. Practicum Placement Policy 

The Northland College Educator Preparation Program clinical experience requirements can be 
found in the individual syllabus for each education course that requires a clinical experience.  
Educator Preparation Program faculty make all placements for clinical experiences.  You are NOT 
to make contact with any classroom teacher or other school personnel prior to receiving the 
student teaching assignment from the Educator Preparation Program.  Every assignment is 
planned to provide the greatest possible opportunity for worthwhile classroom experiences.   

 
 3. Transportation 

Transportation to and from the clinical experience placement site is your responsibility.  The 
Northland College Student Association partners with Bay Area Rural Transit (BART) to provide 
expanded services and free bus passes for students.  Be sure you have dependable transportation 
and adequate insurance. There is no automobile insurance coverage provided by Northland 
College when driving to and from your placement site or when using your vehicle for any reason.  
Never transport pupils in relation to your clinical experience placement.  

 
  
  



 | 12 

4. Personal and Professional Conduct 
You are a pre-service teacher and educator, and you are expected to adhere to the professional 
and ethical standards expected of all public and private school teachers in Wisconsin.  You should 
familiarize yourself with and follow the relevant state laws as well as DPI and school district rules 
and regulations governing professional and personal conduct as an educator.  A professional and 
ethical relationship must be maintained at all times with all individuals involved in the education 
profession, including photos, posts, as well as any and all social media elements and electronic 
print media.  Failure to abide by these laws, rules, and regulations may result in dismissal from the 
Educator Preparation Program and/or Northland College.  Individual school districts retain the right 
to remove any pre-service teacher based on district policies. 

 
While in the schools, you are expected to observe the same rules of conduct, dress, and grooming 
that are expected of the classroom teacher.  You should recognize that you are a guest of the 
school district and a representative of the Educator Preparation Program and Northland College.  
Your personal appearance should be in good taste at all times; wear proper attire (blue jeans, 
visible body piercing jewelry and tattoos, hats in the classroom, bare midriffs or t-shirts with 
inappropriate slogans or product endorsements are not proper attire). You should be physically 
clean, neat, and well groomed; dress in a manner consistent with your professional responsibilities; 
dress in a manner that communicates to your students a pride in personal appearance; and be 
groomed in such a way that your hair style or clothing do not disrupt the educational process nor 
cause a health or safety hazard.  You should consistently dress for success as a professional 
educator.   
 
You are also expected to observe the same guidelines and policies related to confidentiality.  You 
should protect any and all confidential records of the school district, pupils, and employees to which 
you may have access.  Maintaining confidentiality in all you do is a very important step in 
establishing a positive teacher-pupil relationship. It is important that you understand and respect 
rights of all individuals to privacy and that you always respect the confidential nature of any 
information. 
 

 5. Calendar 
For your Practicum placement experience, you will follow the Northland College calendar and 
provided semester schedule.  It is your responsibility to let the classroom teacher know of college 
vacations or holidays and to be sure that the required number of hours for each placement are 
appropriately scheduled.  You may attend in-service days and/or workshops at the discretion of the 
classroom teacher. 

 

 6. Attendance  
You are immediately responsible to your classroom teacher and the college instructor.  If you are 
not able to be present on a scheduled day, you must notify both these people as soon as possible.  
All absences must be accompanied by a reasonable explanation.  You will not be excused from the 
clinical experience because of other schoolwork or commitments.  If circumstances develop that 
necessitate absence, you must obtain advance approval from the classroom teacher and the 
college instructor.  

 

 7. Expectations 
The expectations of each individual clinical experience will be communicated to you by way of the 
course syllabus.  You should participate in the classroom in a manner that is consistent with the 
prescribed guidelines.  Roles within the classroom will vary according to the expectations of the 
college instructor, the needs of the classroom teacher, the needs of the pupils in the class, and your 
individual initiative. If you have any issues or concerns with your clinical placements, notify your 
college instructor immediately.  
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 8. Definition of Roles 
PI 34 requires onsite supervised pre-student teaching clinical experiences which are developmental 
in scope and sequence and occur in a variety of school settings.  The clinical experience placement 
represents an important step in your personal and professional development.  
You have been assigned to a classroom teacher in an area school. This person is an experienced 
teacher with many years in the profession. They have agreed to host you for this portion of your 
pre-professional experience. Once you have been notified of the classroom teacher’s name and 
school location, please contact this teacher right away to begin your assignment so that you can 
become acquainted and set up a schedule for your participation. Also, read carefully the entire 
section of Practicum Placement information of this Handbook of Policies, Procedures, and Forms 
for additional details. 

 
The main objective of this clinical experience is to give you the opportunity to work with pupils in a 
classroom setting. You will be asked to become an active participant in the classroom, not a 
passive observer, and to document your work. Your practicum and methods courses are designed 
to develop your documentation and reflection skills. 
 
You will be involved with the professional collaboration technique known as co-teaching, or 
professional partnerships. Your classroom teacher will make the determination as to the 
appropriate types of co-teaching s/he is prepared to assume. As a guest in the school, please defer 
to the judgment of your classroom teacher in this area.  
You will also gain experience with documenting student growth and learning. This, coupled with 
repeated assessment of student progress, will give you the professional expertise you will then take 
into your student teaching experience. 
 
The clinical phase of the program is exciting and challenging. You will be out there, on the job, 
working with pupils and learning much about them – and yourself. It is hard work, but it is also fun 
and personally rewarding to work with pupils.  

 
You will learn a great deal from your clinical placement if your classroom teacher is comfortable 
with you working in this capacity. In other words, you will have a real measure of responsibility for 
planning lessons, teaching lessons, assessing student learning, and planning further instruction.  
Please discuss with your classroom teacher ways s/he may wish to work with you as another 
responsible adult in the classroom – as a pre-service professional who can actively assist in 
instruction. 

  
 9. Termination of Clinical Experience Placement 

Clinical placements are dependent upon successful application and admission to the Educator 
Preparation Program.  Successful evaluations for each clinical experience are required.  The 
completed evaluations will be kept in your file in the Educator Preparation Program office.  Some 
courses have specific evaluation forms related to the performance objectives for that class. 
 
If any of the following situations occurs while you are participating in a clinical experience, the 
placement will be immediately terminated and you will be required to otherwise fulfill the hours prior 
to student teaching: 

 Failure to comply with the Northland College attendance policy; 

 Physically or verbally assault of a pupil, teacher, parent, or staff member; 

 Arrive at a placement site under the influence of alcohol or drugs or use alcohol or drugs while 
at  placement site; 

 Failure to abide by the technology use guidelines and policies of the school district and/or 
Northland College; 

 Violation of confidentiality with photos, posts, as well as any and all social media elements and 
electronic print media;   

 Failure to abide by the student/staff dress and grooming as well as the personal 
communications policies of the school district and/or Northland College; and/or 

 Upon request of the building administrator, classroom/cooperating teacher, and/or college 
supervisor. 
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10. Clinical Experience Course Component  
Several courses have a clinical experience component.  Please review the course descriptions in 
the current college catalog and course syllabi for details and course fee requirements.  
   
While at the clinical experience site, you should familiarize yourself with the school district’s policies 
and procedures relative to each of the following: 

 

 Use of technology; 

 Safety codes; 

 First aid; 

 Emergencies; 

 Dress and grooming; 

 Personal communication devices;  

 School closing; and 

 Pupil records, including issues of 
confidentiality. 

 
11. Communication 

The College catalog states, “All currently enrolled Northland College students are provided with 
access to the MyNorthland student web portal, a Northland email address, and a campus mailbox. 
The web portal provides students with general information such as deadline dates, tuition rates, and 
registration materials; personal information such as grades, tuition balance, schedule of classes 
and unofficial transcript; as well as provides interactive services such as online registration and a 
GPA calculator. The email address is the official means of communication with the individual 
student. The campus mailbox is for correspondence that is addressed to the student coming 
through the U.S. postal office as well as various inter-campus departments. Students are expected 
to check the portal, email, and their campus mailbox on a regular basis.”  

 
 
 
D. Student Teaching Placements 

            
TRaining Exceptional Educators 

 
Student teaching is the capstone experience in the pre-service education for prospective teachers and is 
the foundation on which your professional career will be based.  A clear awareness of the role and 
responsibilities will help make student teaching a satisfying experience for everyone involved, especially 
the pupils to whom our profession is dedicated.  The student teaching experience is rigorous, time 
consuming, and demanding. 

 
 1. Rationale  

The student teaching experience will enable you to become familiar with the wide range of policies 
and procedures of elementary/middle and secondary schools and the responsibilities of a licensed 
classroom teacher.  These classroom experiences provide sustained opportunities for professional 
and personal growth as you become accustomed to your role as a pre-service teacher and the 
expectations of the teaching profession.  Participation in student teaching includes full days each 
week of your school’s semester and a student teaching seminar that focuses on topics related to 
your development as a beginning teacher.   

 
 2. Student Teaching Requirements 

Student teaching is required of all prospective classroom teachers who are enrolled in the Educator 
Preparation Program at Northland College.  You will apply for student teaching after successfully 
completing required courses in your education major (elementary/middle or secondary) and all of 
the work required for your content area teaching major and/or content area teaching minor(s)..   A 
copy of the Application for Student Teaching is contained in Appendix H. 
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Student teaching is a full-time commitment.  Outside employment is not recommended and must 
not interfere with the student teaching assignment.   
 
Following are the requirements for admission to and retention in student teaching: 

 Admission to the Educator Preparation Program; 

 A cumulative GPA of 2.75 and a GPA of 3.00 in your major, minor, and education courses, with 
no grade lower than a C-; 

 Results on the edTPA and the Foundations of Reading Test (if applicable); 

 Successful completion of all required courses and demonstrated competence in your academic 
specialization, EDU coursework, and in clinical experiences; 

 Satisfactory criminal background check (within the past 18 months); 

 Acceptance by the school administration of the district in which the student teaching 
assignment is made;  

 Attendance at all seminar sessions (see #3 below); and 

 Daily attendance with no more than three days of absences. 
 

 3. Attendance 
Student teaching is a full-time, full-semester experience following the school calendar of the 
cooperating school.  This will extend your student teaching responsibilities beyond the beginning 
and/or end of the regular Northland College semester.  Fall student teaching begins in late August 
and ends in mid-January; winter/spring student teaching begins in mid-January and ends in early to 
mid-June.  It is your responsibility to make necessary arrangements with student housing, if 
necessary.   
 
Regular and prompt daily attendance at your designated school is required!  The stated arrival 
and departure times required by the school district of all teachers should be the minimal 
times observed.  As the student teacher, you must inform the cooperating teacher and the College 
supervisor immediately if you must be absent for illness or other circumstances beyond your 
control.  Personal appointments should not be made during the school day.  Excessive absences of 
more than three days may result in immediate cancellation of the student teaching placement.  All 
other absences must be pre-approved in advance with your college supervisor. 
 
Student Teaching Seminar: As a part of your student teaching experience, you are required to 
attend all student teaching seminar sessions.  These sessions are specifically designed to help 
support your reflection and professional development as a beginning teacher. 
 

4. Responsibilities of the Cooperating Teacher 
Cooperating teachers assume daily responsibility for the practical and professional experiences of 
the student teacher.  Cooperating teachers also serve as models for the student teachers, who 
often emulate their philosophies, attitudes, and techniques.  Cooperating teachers have been 
selected for this responsibility because the principal agrees that they will be able to help the student 
teacher to succeed in a classroom.   
 
Following are areas that need particular attention by the cooperating teacher:   

 Prepare for the arrival of the student teacher by taking steps to establish a positive environment 
in which the student teacher can learn and grow professionally.   

 Establish and maintain open lines of communication. 

 Acquaint the student teacher with the school and classroom. 

  Help the student teacher use observation time effectively by providing time and encouragement 
for the student teacher to observe other staff members as well. 

 Involve the student teacher in the classroom right away. 

 Assist the student teacher in developing comfort and confidence in planning, both long term 
and short term. 

 Work closely with the college supervisor. 

 Evaluate the student teacher as required by Northland College and DPI. 
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 5. Responsibilities of the Student Teacher 
 Relate academic subject matter to the needs of pupils in the classroom. 

 Develop skills needed to plan effectively for all teaching situations. 

 Explore or examine different teaching methods and styles. 

 Experience the development of a learning environment conducive to the goals of good human 
relations and self-directed pupil learning. 

 Evaluate both pupil learning and teaching activities so that individual pupil’s learning needs are 
met and the general objectives of the total school program are accomplished. 

 Work to develop a sound philosophy of education that is open to change and growth. 

 

 6. Responsibilities of the College Supervisor 
 Visit the classroom a minimum of two times during each placement assignment. 

 Submit two written evaluations during each placement assignment which includes conferences 
with the student teacher and the cooperating teacher, including the summative evaluation. 

 Be available to the cooperating teacher and the student teacher throughout the student 
teaching semester. 

 

 7. Military Duty 
Student teachers who are called to active military duty with an activation date during the student 
teaching semester should contact the Educator Preparation Program Director and the Registrar’s 
Office as soon as possible to discuss options for completing the semester. 

 
 8. Religious Observances 

If you wish to request absence from the classroom because of religious observance, notify the 
Educator Preparation Program Director within the first two weeks of the student teaching semester. 

 
 9. Health Insurance 

Be sure that your personal health insurance is in effect and will cover you while you are at the 
school district site. 
 

10. Worker’s Compensation 
Worker’s compensation insurance may or may not cover you at the school district placement site.  
This coverage varies with each school district.  Be sure you have personal health insurance 
coverage. 

 
11. Transportation 

Transportation to and from the student teaching placement site is your responsibility.  The 
Northland College Student Association partners with Bay Area Rural Transit (BART) to provide 
expanded services and free bus passes for students.  Be sure you have dependable transportation 
and adequate insurance. There is no automobile insurance coverage provided by Northland 
College when driving to and from your placement site or when using your vehicle for any reason.  
Never transport pupils in relation to your student teaching placement.  

 
12. Personal and Professional Conduct 

You are a student teacher, and you are expected to adhere to the professional and ethical 
standards expected of all public and private school teachers in Wisconsin.  You should familiarize 
yourself with and follow the relevant state laws as well as DPI and school district rules and 
regulations governing professional and personal conduct as a teacher.  A professional and ethical 
relationship must be maintained at all times with all individuals involved in the total education 
program, including photos, posts, as well as any and all social media elements and electronic print 
media.  Failure to abide by these laws, rules, and regulations may result in dismissal from the 
Educator Preparation Program and/or Northland College.  Individual school districts retain the right 
to remove any student teacher based on district policies. 
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While in the schools, you are expected to observe the same rules of conduct, dress, and grooming 
that are expected of the classroom teacher.  You should recognize that you are a guest of the 
school district and a representative of the Educator Preparation Program and Northland College.  
Your personal appearance should be in good taste at all times; wear proper attire (blue jeans, 
visible body piercing jewelry and tattoos, hats in the classroom, bare midriffs or t-shirts with 
inappropriate slogans or product endorsements are not proper attire). You should be physically 
clean, neat, and well groomed; dress in a manner consistent with your professional responsibilities; 
dress in a manner that communicates to your students a pride in personal appearance; and be 
groomed in such a way that your hair style or clothing do not disrupt the educational process nor 
cause a health or safety hazard.  You should consistently dress for success as a professional 
educator.   
 
You are also expected to observe the same guidelines and policies related to confidentiality.  You 
should protect any and all confidential records of the school district, pupils, and employees to which 
you may have access.  Maintaining confidentiality in all you do is a very important step in 
establishing a positive teacher-pupil relationship. It is important that you understand and respect 
rights of all individuals to privacy and that you always respect the confidential nature of any 
information. 

 
13. Policy for Placement of Student Teachers 

Student teachers may be placed in any of the 17 school districts within the service area of the 
Cooperative Educational Service Agency (CESA) #12.  A map of the school districts of the CESA 
#12 service area is contained in Appendix J.  Exceptions to this policy must be made through the 
petition process described in the following section.  Private school placements may be an option. 
 
You will be placed in two different classrooms, consistent with your certification areas.  Efforts will 
be made to give you a wide range of opportunities and will consider previous clinical experiences.  
All placements will be made in classrooms with cooperating teachers who have completed training 
in the supervision of student teachers and have taught in their current schools and/or positions for 
at least three years. 

 
You may not be placed in classrooms where your children or relatives are pupils.  You may indicate 
placement preferences on your student teaching application; however, the Educator Preparation 
Program Director in conjunction with school district administrators makes all placements.   
 
UNDER NO CIRCUMSTANCES ARE YOU TO CONTACT DISTRICTS, SCHOOLS, TEACHERS, 
SCHOOL BOARD MEMBERS, OR ANYONE ELSE CONCERNING YOUR PLACEMENT.   
 
Northland College and school districts have developed procedures and protocols which are 
different for each district.  School districts require that all requests or inquiries about placements be 
handled by the Educator Preparation Program Director.  A violation in this area may result in your 
application being denied. 
 
No one involved in the placement of student teachers shall discriminate in the choice of schools, 
cooperating teachers, or student teachers on the basis of race, religion, ethnic origin, gender, or 
age. 

 

14. Student Teacher Placement Outside of the CESA #12 Service Area 
You may petition the Educator Preparation Program Director for permission to be placed outside of 
the Northland College service area for the student teaching experience.  The service area is 
defined as any of the 17 school districts served by CESA #12.  Private school placements may be 
an option.   
 
Placement outside of the CESA #12 service area will only be considered for extenuating 
circumstances. Your petition should consist of a written statement, including rationale and 
documentation of the extenuating circumstances for placement outside of the service area, and it 
must be submitted to the Educator Preparation Program Director at least one semester prior to your 
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scheduled student teaching semester.  Your petition must name a specific school, a qualified 
cooperating teacher, and a college supervisor for the student teaching experience.  If the Educator 
Preparation Program Director approves your petition for a placement outside of the service area, 
you will be responsible for any and all costs.  The cooperating teacher must have the required 
credentials and must be approved by the Educator Preparation Program Director prior to 
placement.  If you are placed outside of the service area, you will be required to maintain regular 
email communication with a member of the Northland College Educator Preparation Program 
throughout the student teaching semester. 
 

15. Termination of Student Teaching Placement 
Student teaching placements are dependent upon successful completion of the clinical experience 
program and application.  Successful evaluations for each student teaching placement are required.  
The completed evaluations will be kept in your file in the Education Department.  
  
If any of the following situations occurs while you, as a Northland College student teacher, are 
participating in a student teaching assignment, the placement will be immediately terminated and 
you will be subject to dismissal from the Educator Preparation Program and/or Northland College 
as determined by the Educator Preparation Program Director and the Dean of the Faculty or 
designee: 

 Failure to comply with the Northland College attendance policy; 

 Physically or verbally assault a pupil, teacher, parent, or staff member; 

 Arrive at a placement site under the influence of alcohol or drugs or use alcohol or drugs while 
at  placement site; 

 Failure to abide by the technology use guidelines and policies of the school district and/or 
Northland College; 

 Violation of confidentiality with photos, posts, as well as any and all social media elements and 
electronic print media;   

 Failure to abide by the student/staff dress and grooming policies of the school district and/or 
Northland College;  

 Failure to abide by the personal communications policies of the school district and/or Northland 
College; or 

 Upon request of the building administrator, classroom/cooperating teacher, and/or college 
supervisor. 
 

If your student teaching placement is terminated, you will be required to complete a plan of action 
and reapply for student teaching in a subsequent semester.  To be retained in the student teaching 
assignment, you must make satisfactory progress as defined by the cooperating teacher(s), school 
administrators, and college supervisor(s).  During this time, you are under the supervision of the 
cooperating teacher.  The Educator Preparation Program is designed for you to be inducted 
gradually into responsible teaching and participation in other school activities. 

 
You are primarily responsible to the cooperating teacher and to the building principal or you may 
work with a team of cooperating teachers, depending on the organization of the particular school 
and the type of teacher certification being sought. 
 
The Educator Preparation Program Director is responsible for the student teaching program at the 
College.  College supervisors will visit classes to observe, supervise, and evaluate your 
performance while working with cooperating teachers and principals to provide a successful 
experience during the student teaching assignment.  College supervisors will visit you a minimum of 
four times.  The cooperating teacher and building principal should feel free to call upon the College 
for assistance at any time if additional visits are requested or required. 

 
As a student teacher you are primarily responsible to the school district in which you are working.  
In the final analysis, the principal is responsible for the welfare of each school; therefore, as the 
student teacher you are to follow the recommendations of the cooperating teacher and principal. 
 



 | 19 

16. Objectives 
 Upon successful conclusion of the student teaching experience, you will be able to: 
 

 Relate academic subject matter to the needs of pupils in the school classroom; 

 Develop skills needed to plan effectively for all teaching situations; 

 Explore or examine different teaching methods or styles; 

 Develop a learning environment conducive to the goals of good human relations and self-
directed pupil learning; 

 Evaluate both pupil learning and teaching activities so that individual pupil’s learning needs are 
met and the general objectives of the total Educator Preparation Program are accomplished; 

 Demonstrate knowledge of and experience with various student services that are available for 
extending learning opportunities to all pupils; 

 Enhance further development of desirable professional relationships, interests, attitudes and 
ideals; and 

 Identify opportunities for the development of a sound philosophy of education that are open to 
change and growth. 

 

17. Guidelines for Student Teacher Involvement 
All undergraduate student teachers carry 12 semester credits of student teaching which is 
considered an all day, full-school semester responsibility.  A specific time during each day should 
be established for conferences between you and the cooperating teacher.  When, where, and 
length of conference times will depend on individual situations.  You are expected to keep the 
same hours as are required of the cooperating teachers. 
 
 
As the student teacher you will be assigned duties and classes in a gradual fashion.  The rate at 
which these responsibilities can be assumed by student teachers varies and is best determined by 
the cooperating teacher(s).  Your first day of student teaching will begin with the regular school 
district in-service dates. 
 
As the student teacher you are not yet licensed and your authority in the classroom is limited, 
therefore, as a student teacher, you are not to serve as a substitute teacher.  Substitute teaching is 
not acceptable as an equivalent to student teaching and does not fulfill the College requirement for 
student teaching. 

 
18. Stages of Student Teaching 

Student teaching should be viewed as a continuum during which you move through a process of 
increasing responsibility.  During this period of time you will normally be involved in five basic types 
and stages of activities.  These are: 

 
Active Observation and Participation:  Though there is not a specific time period assigned to active 
observation and participation, you should have many opportunities to watch the cooperating 
teacher carry on instruction, establish management routines, build positive rapport and interact in a 
variety of ways with students.  Observing procedures in a specific classroom aids the general 
continuity of the Educator Preparation Program and gives you some ways of beginning when you 
take over responsibility for teaching.  Active observation should lead into participation, where you 
will be spending a considerable amount of time assisting the cooperating teacher in an active 
fashion.  While the actual planning may be that of the cooperating teacher, you may be working 
with individuals and/or small groups.  This limited responsibility allows you to get to know the 
students individually and to establish important routines that will aid you in later responsibilities. 
 
Teaching:  This process should involve you in actual teaching.  For this responsibility, you should 
be assigned an area of instruction for part or all of the group, plan the instruction, gather necessary 
materials, and carry out the instruction.  A written plan should be prepared and shared with the 
cooperating teacher.  In the early stages you should be asked to work in areas of strength and/or 
rather routine areas, where possibility of early success is relatively high.  Student teachers should 
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start by taking responsibility in one instructional area and take on others as you are successful in 
your first attempt. 
 
Implementation:  The final stage of responsibility will enable you to take over the entire classroom 
for a period of time.  During this stage you should control planning for the whole day and carry on 
most of the instruction.  Ideally, the cooperating teacher may leave the room for selected periods of 
time in order to give you an opportunity to work alone in both instruction and control of the 
classroom. The cooperating teacher should advise and approve all planning, may act as co-teacher 
in some of the instruction, and should use this time to observe and evaluate your work.  The goal of 
this stage is to develop your autonomy and confidence as a beginning teacher. 
 
Transition: In the final days of your student teaching, you should begin the process of returning the 
teaching responsibilities, communicating about planning, grades, student progress, and other 
related classroom information back to the cooperating teacher. 

 
19. Student Teaching Activities 

There are many types of activities involved in each of the stages of student teaching.  The 
cooperating teacher and you must determine together which activities you are ready to undertake 
and the pace of progress.  There are additional related activities of which you should also be aware.  
During the course of the student teaching assignment, time should be spent examining report 
cards, cumulative records, standardized tests, and supplementary materials available within the 
school district which could be used during student teaching according to school district policy.  
 
You are also expected to observe the same guidelines and policies related to confidentiality.  You 
should protect any and all confidential records of the school district, pupils, and employees to which 
you may have access.  Maintaining confidentiality in all you do is a very important step in 
establishing a positive teacher-pupil relationship. It is important that you understand and respect 
rights of all individuals to privacy and that you always respect the confidential nature of any 
information. 
 
As the student teacher you may have experience in, but not sole responsibility for, study hall, bus 
duty, playground supervision, and other similar situations.  Attendance at teachers’ meetings, 
committee meetings, sports events, plays, parent-teacher conferences, and other school functions 
is encouraged.  You should seek experience working on related school activities, such as plays, 
skits, forensics, homecoming, prom, etc. 

 
20. Lesson and Unit Plans 

The importance of short- and long-term lesson and unit plans should not be underestimated.  For 
beginning teachers, the correlation between pre-planning and success in teaching is very high.  
Conversely, the major reason for unsuccessful lesson presentations by student teachers is a lack of 
planning.  The standards-based lesson plan template used in all pre-service teaching methods 
courses is contained in Appendix K.  Present a fully developed standards-based lesson plan to the 
College supervisor upon their arrival for observations.  Your cooperating teacher may require a 
different lesson plan format.  Written lesson and unit plans are a critical and expected component of 
your student teaching experience. 

 
21. Important Advice for the Student Teacher 
 Successful student teachers: 

 

 Provide time for teaching.  Successful student teachers find they must spend two or three hours 
a day AFTER school as well as a significant number of hours on the weekend to prepare 
adequately for effective teaching. 

 Volunteer.  Do not wait to be given assignments; offer to help arrange a bulletin board, correct 
papers, tutor pupils, etc. 

 Establish open lines of communication. 

 Do not avoid the housekeeping chores as they are part of teaching. 
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 Are enthusiastic, dependable, and conscientious. 

 Formulate lesson plans and instruction in educational theory and methods in consultation with 
the cooperating teacher.  

 Are prompt, punctual, and professional.  Call the cooperating teacher(s) and the Educator 
Preparation Program Director if an emergency arises making an absence necessary.  Call well 
in advance.  The cooperating teacher may need to make special preparations because of your 
absence. 

 Obtain copies of appropriate school policies and regulations.  You can more easily become a 
valuable co-worker when you are acquainted with the policies that govern technology use, pupil 
attendance, security codes, building, classroom, study hall, playground behavior, first-aid and 
safety program, field trips and other learning activities, storage and care of supplies and 
equipment, pupil evaluation, guidance, reporting to parents, fire drills, etc. 

 Understand pupil personalities.  Learn as much as possible about the pupils; no two are alike.  
Keep all information confidential.  

 Understand that they are in the school as a guest.  Since the time spent in any one teaching 
situation or with any one teacher is limited, it is not possible to have the information and gain all 
of the insights teachers and administrators have.  It is, therefore, unlikely that one can make 
valid judgmental statements, of a general nature, about administrators, teachers, or pupils.  
One of the attributes of a good educator is that s/he has professional integrity.  Relationships 
with school personnel and pupils should be professional in nature.  Do not verbalize judgments, 
based on limited involvement, to the general public.  

 Introduce college supervisors when they visit class, but do not overemphasize the importance 
of their presence in the classroom.  Supply them with a seating chart if requested, a lesson 
plan, the textbook, and any other material that is involved in the day’s work.   

 A conference with the supervisor and student teacher will take place after the evaluation.  The 
cooperating teacher may be invited to participate. 

 Adhere to ethical standards expected of all professional educators. 

 Keep the same hours as are required of the cooperating teachers. 

 Use the time after school when students have left to plan and prepare for the following day with 
the cooperating teacher. 

 
You may experience some apprehension concerning observations by the College supervisors.  
Please bear in mind that the supervisor’s purposes, like those of the cooperating teachers, are to 
help you to become a better teacher.  Supervisors eagerly share their perceptions during the 
ensuing conference.  In some cases, you may find it helpful to ask the College supervisor to focus 
on one particular strategy in order to concentrate on improvement in that area. 

 

22. Evaluation 
Since Northland College uses a pass-fail grading system for student teaching, the evaluations by 
your cooperating teachers and college supervisors focus on specific strengths and weaknesses 
rather than on letter grades.  These classroom observations of your teaching are intended to 
support you with opportunities for personal reflection, discuss relevant contexts for teaching and 
learning, evaluate aspects of instruction for further focus and practice, and address any questions 
about your experiences as a student teacher. 
 
The Student Teacher Evaluation Forms are included in Appendix L.  These evaluation forms 
indicate the criteria by which you will be evaluated. At least two written evaluations will be 
completed for each student teacher by the cooperating teacher and the College supervisor during 
each placement.  Frequent review of the objectives of student teaching will provide additional 
targets for growth. You may request a letter of reference and/or recommendation from the 
cooperating teachers, but cooperating teachers are not required to provide one.  Each cooperating 
teacher will also be asked to complete a Dispositions Assessment Form for inclusion in your 
Educator Preparation Program file. 
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23. Constructive Feedback  
During the student teaching placement, there will be a great deal of interaction between you, the 
cooperating teacher, building administrator, pupils, and the College supervisor.  Open 
communication is essential, and you should take the initiative to establish lines of communication.  
The wise use of critical feedback is one of the essential elements of any effective student teaching 
program.  The cooperating teacher will be in a position to see the areas for growth in all of the work 
you undertake.  As the student teacher, you need to know how to accept and act on the 
suggestions which are made by your cooperating teacher and/or the College supervisor.  
Discussing all phases of your work with them will help develop strengths and address challenges. 
 

24. Communication 

The College catalog states, “All currently enrolled Northland College students are provided with 
access to the MyNorthland student web portal, a Northland email address, and a campus mailbox. 
The web portal provides students with general information such as deadline dates, tuition rates, and 
registration materials; personal information such as grades, tuition balance, schedule of classes 
and unofficial transcript; as well as provides interactive services such as online registration and a 
GPA calculator.  
The campus email address is the official means of communication with the individual student. The 
campus mailbox is for correspondence that is addressed to the student coming through the U.S. 
postal office as well as various inter-campus departments. Students are expected to check the 
portal, email, and their campus mailbox on a regular basis.”   
 
It is essential that you check your campus email account daily during your student teaching 
semester as this is the only way for your College supervisor to contact you with timely 
information. 
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Appendix A 
 

Educator Preparation Program Course Offerings 
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Year 1: Take Liberal Education for the Environment and Society graduation requirements & begin content area teaching major/minor. 

Year 2: Take Liberal Education for the Environment and Society graduation requirements & begin content area teaching major/minor. 

Year 2-3:   

Fall Semester 
EDU 204: Language Arts for Educators (3) 
EDU 210: Teaching Environmentally (3) 
EDU 223: Teaching in the Middle School (3) 

Winter Semester 
EDU 203: Foundations Math for Educators (3) 
EDU 205: Curriculum, Planning & Assessment (3) 
EDU 232: Learning, Growth & Cognition (3) 

May Term: 
EDU 250: Teaching 
in Environmental 
Education (1-4) 

Year 3-4   

Fall Semester 
EDU 337: Fall Practicum (1-4) 
EDU 341: Science Teaching Methods (3) 
EDU 359: Emergent Literacy (3) 
EDU 376: Strategies for Teaching Diverse Learners (3) 
EDU 377: Math Teaching Methods (3) 

Winter Semester 
EDU 338:Winter Practicum (1-4) 
EDU 315: Classroom Management (3) 
EDU 349: Literacy Teaching Methods (3) 
EDU 370: Social Studies Teaching Methods (3) 

May Term: 
EDU 250: Teaching 
in Environmental 
Education (1-4) 

Year 4:   

Secondary: 
EDU 460: Student Teaching & Seminar (12) 
Elementary: 
EDU 471: Student Teaching & Seminar (12) 
EDU 472: Student Teaching in Minor (0) 

Secondary: 
EDU 460: Student Teaching & Seminar (12) 
Elementary: 
EDU 471: Student Teaching & Seminar (12) 
EDU 472: Student Teaching in Minor (0) 

EDU 479: Student 
Teaching 
Continuation (1) 

 

Note: Admission to the Educator Preparation Program is a pre-requisite for all 300 level EDU courses. 

EA-A (secondary) education majors take only the teaching methods course appropriate to the content area for their licensure area 
(EDU 377: Teaching Math Methods, EDU 341: Teaching Science Methods, or EDU 370: Teaching Social Studies Methods 

Majors & Minors 

Elementary majors must also complete a content area 
teaching minor in one of the following: 

- Early Childhood 
- English Language Arts 
- Math 
- Science 
- Social Studies 

Secondary majors must also complete a content 
area teaching major in one of the following: 

- Broad Field Science 
- Biology 
- Chemistry 
- Geoscience 
- Broad Field Social Studies 
- History 
- Math 

 
 
 
 
 
 
 
 
(revised Sept. 2019) 

EDUCATOR 

PREPARATION PROGRAM

COURSE OFFERINGS

Fall  Winter Spring Electives

EDU 204 Language Arts for Educators (3) EDU 232 Learning, Growth, and Cognition (3) EDU 250 Teaching in Environmental Ed (1-4)

EDU 205 Curr, Planning, and Assessment (3) EDU 315 Classroom Management (3) EDU 368 Assessment and Data Literacy (2)

EDU 210 Teaching Environmentally (3) EDU 338 Winter Practicum (1 - 4)

EDU 223 Teaching in the Middle School (3) EDU 349 Literacy Teaching Methods I (3)

EDU 337 Fall Practicum (1- 4) EDU 370 Social Studies Teaching Methods (3)*

EDU 341 Science Teaching Methods (3)* EDU 460/470/471/472 Student Teaching (12)

EDU 359 Emergent Literacy (3)

EDU 376 Strategies for Teaching Diverse Learners (3)

EDU 377 Math Teaching Methods (4)*

EDU 460/471/472 Student Teaching (12)

Elementary majors must also complete an 

academic minor in one of the following:

English Language Arts Broad Field Science
Math Biology, Chemistry, or Geoscience
Science

Social Studies

Early Childhood Math Revised 1 September 2018

History

NOTES:    Admission to the Educator Preparation Program is a prerequisite for all 300-level courses.

*EA-A (secondary) education majors take only the teaching methods course appropriate to the academic discipline 

for which licensure is being sought (math, science, or social studies).

Year 1 and 2 complete Liberal Education for the Environment and Society and begin academic major/minor.

 

Secondary majors must also complete an academic major in one of the following:

Broad Field Social Studies
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Appendix B 
 

Academic Advising Syllabus 
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Northland College 

Academic Advising Syllabus 

 

Advisor:   

Office and contact information:    
 

Academic Advising Description: 

 

Academic advising will help you understand the meaning and purpose of higher education and foster your 

intellectual and personal development toward academic success and lifelong learning. At Northland, you 

will build a relationship with your advisor for the purpose of helping you plan your educational career, 

learn the skills needed for academic success, and learn how to access the variety of resources and services 

available to you here. Academic advising is a collaborative educational process. This advisor/student 

partnership requires participation and involvement of both parties, as it is built over your entire 

educational experience at the College. 

 

Advisor Responsibilities – What You Can Expect Me to Do: 

 

 Help you understand the purposes and goals of higher education. 

 Effectively communicate Northland’s curriculum, graduation requirements, and college policies. 

 Encourage and guide you to define and develop realistic educational and career goals. 

 Provide you with information about and strategies for utilizing the available resources and 

services on campus; assist you in working closely with your professors. 

 Assist you in monitoring and documenting your progress. 

 Be accessible for meeting with you via office hours, email, or telephone. 

 Maintain confidentiality. 

  

Advisee Responsibilities – What You Are Expected to Do: 

 

 Be an active learner by participating fully in the advising experience. 

 Be honest with yourself and me about your interests, abilities, values and goals. 

 Schedule regular appointments or make regular contact with me during each semester. 

 Come prepared to each appointment with questions or concerns for discussion. 

 Gather all relevant decision-making information; keep a personal record of your progress toward 

meeting your goals; organize documents so you can access them when needed. 

 Complete all assignments or recommendations from me. 

 Become knowledgeable about College programs, policies, and procedures. 

 Accept responsibility for your decisions. 

 

What You Should Take from The Academic Advising Experience: 

 

 The ability to make effective decisions concerning your degree and goals. 

 An educational plan for successfully achieving your goals, and courses each semester to progress 

toward fulfilling that educational plan. 

 An understanding of the full value of an environmental liberal arts degree. 

 Be able to read and effectively utilize a degree audit in your educational planning. 

 Graduate in a timely manner based on your educational plan. 

 
*Advising syllabus adapted from NACADA examples, 2010        
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Appendix C 
 

Standards, Performances, Essential Knowledge, and Critical Dispositions 
for Teacher Development and Licensure 

 
 
 
 

Note: The following InTASC Standards were developed by the Council of Chief State School Officers 
(CCSSO) and, in their current version, use gendered pronouns. The Northland College Education 
Preparation Program values gender inclusivity and has reached out to the CCSSO requesting that they 
adopt gender inclusive terminology.  
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Standards, Performances, Essential Knowledge, and  
Critical Dispositions for Teacher Development and Licensure 

 
 

Standard #1:  Learner Development 

The teacher understands how learners grow and develop, recognizing that patterns of 

learning and development vary individually within and across the cognitive, linguistic, social, 

emotional, and physical areas, and designs and implements developmentally appropriate 

and challenging learning experiences. 

 

Performances 

1(a) The teacher regularly assesses individual and group performance in order to design 

and modify instruction to meet learners’ needs in each area of development 

(cognitive, linguistic, social, emotional, and physical) and scaffolds the next level of 

development. 

1(b) The teacher creates developmentally appropriate instruction that takes into account 

individual learners’ strengths, interests, and needs and that enables each learner to 

advance and accelerate his/her learning. 

1(c) The teacher collaborates with families, communities, colleagues, and other 

professionals to promote learner growth and development. 

 

Essential Knowledge 

1(d) The teacher understands how learning occurs--how learners construct knowledge, 

acquire skills, and develop disciplined thinking processes--and knows how to use 

instructional strategies that promote student learning. 

1(e) The teacher understands that each learner’s cognitive, linguistic, social, emotional, 

and physical development influences learning and knows how to make instructional 

decisions that build on learners’ strengths and needs. 

1(f) The teacher identifies readiness for learning, and understands how development in 

any one area may affect performance in others.   

1(g) The teacher understands the role of language and culture in learning and knows how 

to modify instruction to make language comprehensible and instruction relevant, 

accessible, and challenging. 

 

Critical Dispositions 

1(h) The teacher respects learners’ differing strengths and needs and is committed to 

using this information to further each learner’s development.  

1(i) The teacher is committed to using learners’ strengths as a basis for growth, and their 

misconceptions as opportunities for learning. 

1(j) The teacher takes responsibility for promoting learners’ growth and development.  

1(k) The teacher values the input and contributions of families, colleagues, and other 

professionals in understanding and supporting each learner’s development. 
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Standard #2: Learning Differences 

The teacher uses understanding of individual differences and diverse cultures and 

communities to ensure inclusive learning environments that enable each learner to meet 

high standards. 

 

Performances 

2(a) The teacher designs, adapts, and delivers instruction to address each student’s 

diverse learning strengths and needs and creates opportunities for students to 

demonstrate their learning in different ways. 

2(b) The teacher makes appropriate and timely provisions (e.g., pacing for individual 

rates of growth, task demands, communication, assessment, and response modes) 

for individual students with particular learning differences or needs.  

2(c) The teacher designs instruction to build on learners’ prior knowledge and 

experiences, allowing learners to accelerate as they demonstrate their 

understandings. 

2(d) The teacher brings multiple perspectives to the discussion of content, including 

attention to learners’ personal, family, and community experiences and cultural 

norms.  

2(e) The teacher incorporates tools of language development into planning and 

instruction, including strategies for making content accessible to English language 

learners and for evaluating and supporting their development of English proficiency. 

 2(f) The teacher accesses resources, supports, and specialized assistance and services to 

meet particular learning differences or needs. 

 

Essential Knowledge 

2(g) The teacher understands and identifies differences in approaches to learning and 

performance and knows how to design instruction that uses each learner’s strengths 

to promote growth.  

2(h) The teacher understands students with exceptional needs, including those associated 

with disabilities and giftedness, and knows how to use strategies and resources to 

address these needs.  

2(i) The teacher knows about second language acquisition processes and knows how to 

incorporate instructional strategies and resources to support language acquisition.  

2(j) The teacher understands that learners bring assets for learning based on their 

individual experiences, abilities, talents, prior learning, and peer and social group 

interactions, as well as language, culture, family, and community values.  

2(k) The teacher knows how to access information about the values of diverse cultures 

and communities and how to incorporate learners’ experiences, cultures, and 

community resources into instruction. 

 

Critical Dispositions 

2(l) The teacher believes that all learners can achieve at high levels and persists in 

helping each learner reach his/her full potential.  

2(m) The teacher respects learners as individuals with differing personal and family 

backgrounds and various skills, abilities, perspectives, talents, and interests.  

2(n) The teacher makes learners feel valued and helps them learn to value each other. 

2(o) The teacher values diverse languages and dialects and seeks to integrate them into 

his/her instructional practice to engage students in learning. 
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Standard #3: Learning Environments 

The teacher works with others to create environments that support individual and 

collaborative learning, and that encourage positive social interaction, active engagement in 

learning, and self-motivation. 

 

Performances 

3(a) The teacher collaborates with learners, families, and colleagues to build a safe, 

positive learning climate of openness, mutual respect, support, and inquiry. 

3(b) The teacher develops learning experiences that engage learners in collaborative and 

self-directed learning and that extend learner interaction with ideas and people 

locally and globally. 

3(c) The teacher collaborates with learners and colleagues to develop shared values and 

expectations for respectful interactions, rigorous academic discussions, and 

individual and group responsibility for quality work. 

3(d) The teacher manages the learning environment to actively and equitably engage 

learners by organizing, allocating, and coordinating the resources of time, space, and 

learners’ attention.  

3(e) The teacher uses a variety of methods to engage learners in evaluating the learning 

environment and collaborates with learners to make appropriate adjustments.  

3(f) The teacher communicates verbally and nonverbally in ways that demonstrate 

respect for and responsiveness to the cultural backgrounds and differing perspectives 

learners bring to the learning environment. 

3(g) The teacher promotes responsible learner use of interactive technologies to extend 

the possibilities for learning locally and globally.  

3(h) The teacher intentionally builds learner capacity to collaborate in face-to-face and 

virtual environments through applying effective interpersonal communication skills. 

 

Essential Knowledge 

3(i) The teacher understands the relationship between motivation and engagement and 

knows how to design learning experiences using strategies that build learner self-

direction and ownership of learning. 

3(j) The teacher knows how to help learners work productively and cooperatively with 

each other to achieve learning goals.  

3(k) The teacher knows how to collaborate with learners to establish and monitor 

elements of a safe and productive learning environment including norms, 

expectations, routines, and organizational structures. 

3(l) The teacher understands how learner diversity can affect communication and knows 

how to communicate effectively in differing environments.  

3(m) The teacher knows how to use technologies and how to guide learners to apply them 

in appropriate, safe, and effective ways. 

 

Critical Dispositions 

3(n) The teacher is committed to working with learners, colleagues, families, and 

communities to establish positive and supportive learning environments.  

3(o) The teacher values the role of learners in promoting each other’s learning and 

recognizes the importance of peer relationships in establishing a climate of learning. 

3(p) The teacher is committed to supporting learners as they participate in decision 

making, engage in exploration and invention, work collaboratively and 

independently, and engage in purposeful learning. 

3(q) The teacher seeks to foster respectful communication among all members of the 

learning community. 

3(r) The teacher is a thoughtful and responsive listener and observer. 
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Standard #4: Content Knowledge 

The teacher understands the central concepts, tools of inquiry, and structures of the 

discipline(s) s/he teaches and creates learning experiences that make these aspects of the 

discipline accessible and meaningful for learners to assure mastery of the content. 

 

Performances 

4(a) The teacher effectively uses multiple representations and explanations that capture 

key ideas in the discipline, guide learners through learning progressions, and 

promote each learner’s achievement of content standards.  

4(b) The teacher engages students in learning experiences in the discipline(s) that 

encourage learners to understand, question, and analyze ideas from diverse 

perspectives so that they master the content. 

4(c) The teacher engages learners in applying methods of inquiry and standards of 

evidence used in the discipline.  

4(d) The teacher stimulates learner reflection on prior content knowledge, links new 

concepts to familiar concepts, and makes connections to learners’ experiences.  

4(e) The teacher recognizes learner misconceptions in a discipline that interfere with 

learning, and creates experiences to build accurate conceptual understanding. 

4(f) The teacher evaluates and modifies instructional resources and curriculum materials 

for their comprehensiveness, accuracy for representing particular concepts in the 

discipline, and appropriateness for his/her learners. 

4(g) The teacher uses supplementary resources and technologies effectively to ensure 

accessibility and relevance for all learners. 

4(h) The teacher creates opportunities for students to learn, practice, and master 

academic language in their content. 

4(i) The teacher accesses school and/or district-based resources to evaluate the learner’s 

content knowledge in their primary language.  

 

Essential Knowledge 

4(j) The teacher understands major concepts, assumptions, debates, processes of 

inquiry, and ways of knowing that are central to the discipline(s) s/he teaches. 

4(k) The teacher understands common misconceptions in learning the discipline and how 

to guide learners to accurate conceptual understanding. 

4(l) The teacher knows and uses the academic language of the discipline and knows how 

to make it accessible to learners.  

4(m) The teacher knows how to integrate culturally relevant content to build on learners’ 

background knowledge. 

4(n) The teacher has a deep knowledge of student content standards and learning 

progressions in the discipline(s) s/he teaches. 

 

Critical Dispositions 

4(o) The teacher realizes that content knowledge is not a fixed body of facts but is 

complex, culturally situated, and ever evolving. S/he keeps abreast of new ideas and 

understandings in the field.  

4(p) The teacher appreciates multiple perspectives within the discipline and facilitates 

learners’ critical analysis of these perspectives. 

4(q) The teacher recognizes the potential of bias in his/her representation of the discipline 

and seeks to appropriately address problems of bias. 

4(r) The teacher is committed to work toward each learner’s mastery of disciplinary 

content and skills. 
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Standard #5 Application of Content 

The teacher understands how to connect concepts and use differing perspectives to engage 

learners in critical thinking, creativity, and collaborative problem solving related to authentic 

local and global issues. 

Performances 

5(a) The teacher develops and implements projects that guide learners in analyzing the 

complexities of an issue or question using perspectives from varied disciplines and 

cross-disciplinary skills (e.g., a water quality study that draws upon biology and 

chemistry to look at factual information and social studies to examine policy 

implications). 

5(b) The teacher engages learners in applying content knowledge to real world problems 

through the lens of interdisciplinary themes (e.g., financial literacy, environmental 

literacy). 

5(c) The teacher facilitates learners’ use of current tools and resources to maximize 

content learning in varied contexts. 

5(d) The teacher engages learners in questioning and challenging assumptions and 

approaches in order to foster innovation and problem solving in local and global 

contexts. 

5(e) The teacher develops learners’ communication skills in disciplinary and 

interdisciplinary contexts by creating meaningful opportunities to employ a variety of 

forms of communication that address varied audiences and purposes. 

5(f) The teacher engages learners in generating and evaluating new ideas and novel 

approaches, seeking inventive solutions to problems, and developing original work. 

5(g) The teacher facilitates learners’ ability to develop diverse social and cultural 

perspectives that expand their understanding of local and global issues and create 

novel approaches to solving problems. 

5(h) The teacher develops and implements supports for learner literacy development 

across content areas. 

 

Essential Knowledge 

5(i) The teacher understands the ways of knowing in his/her discipline, how it relates to 

other disciplinary approaches to inquiry, and the strengths and limitations of each 

approach in addressing problems, issues, and concerns. 

5(j) The teacher understands how current interdisciplinary themes (e.g., civic literacy, 

health literacy, global awareness) connect to the core subjects and knows how to 

weave those themes into meaningful learning experiences. 

5(k) The teacher understands the demands of accessing and managing information as 

well as how to evaluate issues of ethics and quality related to information and its 

use. 

5(l) The teacher understands how to use digital and interactive technologies for 

efficiently and effectively achieving specific learning goals. 

5(m) The teacher understands critical thinking processes and knows how to help learners 

develop high level questioning skills to promote their independent learning. 

5(n) The teacher understands communication modes and skills as vehicles for learning 

(e.g., information gathering and processing) across disciplines as well as vehicles for 

expressing learning. 

5(o) The teacher understands creative thinking processes and how to engage learners in 

producing original work. 

5(p) The teacher knows where and how to access resources to build global awareness and 

understanding, and how to integrate them into the curriculum. 

 

Critical Dispositions 

5(q) The teacher is constantly exploring how to use disciplinary knowledge as a lens to 

address local and global issues. 

5(r) The teacher values knowledge outside his/her own content area and how such 

knowledge enhances student learning. 

5(s) The teacher values flexible learning environments that encourage learner 

exploration, discovery, and expression across content areas. 
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Standard #6: Assessment 

The teacher understands and uses multiple methods of assessment to engage learners in 

their own growth, to monitor learner progress, and to guide the teacher’s and learner’s 

decision making. 

 
Performances 

6(a) The teacher balances the use of formative and summative assessment as appropriate to 
support, verify, and document learning. 

6(b) The teacher designs assessments that match learning objectives with assessment methods 
and minimizes sources of bias that can distort assessment results. 

6(c) The teacher works independently and collaboratively to examine test and other performance 
data to understand each learner’s progress and to guide planning. 

6(d) The teacher engages learners in understanding and identifying quality work and provides them 

with effective descriptive feedback to guide their progress toward that work. 
6(e) The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of 

the assessment process. 
6(f) The teacher models and structures processes that guide learners in examining their own 

thinking and learning as well as the performance of others. 
6(g) The teacher effectively uses multiple and appropriate types of assessment data to identify 

each student’s learning needs and to develop differentiated learning experiences. 

6(h) The teacher prepares all learners for the demands of particular assessment formats and 
makes appropriate accommodations in assessments or testing conditions, especially for 
learners with disabilities and language learning needs. 

6(i) The teacher continually seeks appropriate ways to employ technology to support assessment 
practice both to engage learners more fully and to assess and address learner needs. 

 

Essential Knowledge 
6(j) The teacher understands the differences between formative and summative applications of 

assessment and knows how and when to use each. 
6(k) The teacher understands the range of types and multiple purposes of assessment and how to 

design, adapt, or select appropriate assessments to address specific learning goals and 
individual differences, and to minimize sources of bias. 

6(l) The teacher knows how to analyze assessment data to understand patterns and gaps in 

learning, to guide planning and instruction, and to provide meaningful feedback to all learners. 

6(m) The teacher knows when and how to engage learners in analyzing their own assessment 
results and in helping to set goals for their own learning. 

6(n) The teacher understands the positive impact of effective descriptive feedback for learners and 
knows a variety of strategies for communicating this feedback. 

6(o) The teacher knows when and how to evaluate and report learner progress against standards. 
6(p) The teacher understands how to prepare learners for assessments and how to make 

accommodations in assessments and testing conditions, especially for learners with disabilities 
and language learning needs. 

 
Critical Dispositions 
6(q) The teacher is committed to engaging learners actively in assessment processes and to 

developing each learner’s capacity to review and communicate about their own progress and 

learning. 
6(r) The teacher takes responsibility for aligning instruction and assessment with learning goals. 
6(s) The teacher is committed to providing timely and effective descriptive feedback to learners on 

their progress. 
6(t) The teacher is committed to using multiple types of assessment processes to support, verify, 

and document learning. 
6(u) The teacher is committed to making accommodations in assessments and testing conditions, 

especially for learners with disabilities and language learning needs. 
6(v) The teacher is committed to the ethical use of various assessments and assessment data to 

identify learner strengths and needs to promote learner growth. 
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Standard #7: Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous learning goals 

by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and 

pedagogy, as well as knowledge of learners and the community context. 

 

Performances 

7(a) The teacher individually and collaboratively selects and creates learning experiences 

that are appropriate for curriculum goals and content standards, and are relevant to 

learners. 

7(b) The teacher plans how to achieve each student’s learning goals, choosing appropriate 

strategies and accommodations, resources, and materials to differentiate instruction 

for individuals and groups of learners. 

7(c) The teacher develops appropriate sequencing of learning experiences and provides 

multiple ways to demonstrate knowledge and skill. 

7(d) The teacher plans for instruction based on formative and summative assessment 

data, prior learner knowledge, and learner interest. 

7(e) The teacher plans collaboratively with professionals who have specialized expertise 

(e.g., special educators, related service providers, language learning specialists, 

librarians, media specialists) to design and jointly deliver as appropriate learning 

experiences to meet unique learning needs. 

7(f) The teacher evaluates plans in relation to short- and long-range goals and 

systematically adjusts plans to meet each student’s learning needs and enhance 

learning. 

 

Essential Knowledge 

7(g) The teacher understands content and content standards and how these are 

organized in the curriculum. 

7(h) The teacher understands how integrating cross disciplinary skills in instruction 

engages learners purposefully in applying content knowledge. 

7(i) The teacher understands learning theory, human development, cultural diversity, 

and individual differences and how these impact ongoing planning. 

7(j) The teacher understands the strengths and needs of individual learners and how to 

plan instruction that is responsive to these strengths and needs. 

7(k) The teacher knows a range of evidence-based instructional strategies, resources, and 

technological tools and how to use them effectively to plan instruction that meets 

diverse learning needs. 

7(l) The teacher knows when and how to adjust plans based on assessment information 

and learner responses. 

7(m) The teacher knows when and how to access resources and collaborate with others to 

support student learning (e.g., special educators, related service providers, language 

learner specialists, librarians, media specialists, community organizations). 

 

Critical Dispositions 

7(n) The teacher respects learners’ diverse strengths and needs and is committed to 

using this information to plan effective instruction. 

7(o) The teacher values planning as a collegial activity that takes into consideration the 

input of learners, colleagues, families, and the larger community. 

7(p) The teacher takes professional responsibility to use short- and long-term planning as 

a means of assuring student learning. 

7(q) The teacher believes that plans must always be open to adjustment and revision 

based on learner needs and changing circumstances. 
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Standard #8: Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage learners 

to develop deep understanding of content areas and their connections, and to build skills to 

apply knowledge in meaningful ways. 

 

Performances 

8(a) The teacher uses appropriate strategies and resources to adapt instruction to the 

needs of individuals and groups of learners. 

8(b) The teacher continuously monitors student learning, engages learners in assessing 

their progress, and adjusts instruction in response to student learning needs. 

8(c) The teacher collaborates with learners to design and implement relevant learning 

experiences, identify their strengths, and access family and community resources to 

develop their areas of interest. 

8(d) The teacher varies his/her role in the instructional process (e.g., instructor, 

facilitator) in relation to the content and purposes of instruction and the needs of 

learners. 

8(e) The teacher provides multiple models and representations of concepts and skills with 

opportunities for learners to demonstrate their knowledge through a variety of 

products and performances. 

8(f) The teacher engages all learners in developing higher order questioning skills and 

metacognitive processes. 

8(g) The teacher engages learners in using a range of learning skills and technology tools 

to access, interpret, evaluate, and apply information. 

8(h) The teacher uses a variety of instructional strategies to support and expand learners’ 

communication through speaking, listening, reading, writing, and other modes. 

8(i) The teacher asks questions to stimulate discussion that serves different purposes 

(e.g., probing for learner understanding, helping learners articulate their ideas and 

thinking processes, stimulating curiosity, and helping learners to question). 

 

Essential Knowledge 

8(j) The teacher understands the cognitive processes associated with various kinds of 

learning (e.g., critical and creative thinking, problem framing and problem solving, 

invention, memorization and recall) and how these processes can be stimulated. 

8(k) The teacher knows how to apply a range of developmentally, culturally, and 

linguistically appropriate instructional strategies to achieve learning goals. 

8(l) The teacher knows when and how to use appropriate strategies to differentiate 

instruction and engage all learners in complex thinking and meaningful tasks. 

8(m) The teacher understands how multiple forms of communication (oral, written, 

nonverbal, digital, visual) convey ideas, foster self-expression, and build 

relationships. 

8(n) The teacher knows how to use a wide variety of resources, including human and 

technological, to engage students in learning. 

8(o) The teacher understands how content and skill development can be supported by 

media and technology and knows how to evaluate these resources for quality, 

accuracy, and effectiveness. 

 

Critical Dispositions 

8(p) The teacher is committed to deepening awareness and understanding the strengths 

and needs of diverse learners when planning and adjusting instruction. 

8(q) The teacher values the variety of ways people communicate and encourages learners 

to develop and use multiple forms of communication. 

8(r) The teacher is committed to exploring how the use of new and emerging 

technologies can support and promote student learning. 

8(s) The teacher values flexibility and reciprocity in the teaching process as necessary for 

adapting instruction to learner responses, ideas, and needs. 
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Standard #9: Professional Learning and Ethical Practice 

The teacher engages in ongoing professional learning and uses evidence to continually 

evaluate his/her practice, particularly the effects of his/her choices and actions on others 

(learners, families, other professionals, and the community), and adapts practice to meet 

the needs of each learner. 

 

Performances 

9(a) The teacher engages in ongoing learning opportunities to develop knowledge and 

skills in order to provide all learners with engaging curriculum and learning 

experiences based on local and state standards. 

9(b) The teacher engages in meaningful and appropriate professional learning experiences 

aligned with his/her own needs and the needs of the learners, school, and system. 

9(c) Independently and in collaboration with colleagues, the teacher uses a variety of 

data (e.g., systematic observation, information about learners, research) to evaluate 

the outcomes of teaching and learning and to adapt planning and practice. 

9(d) The teacher actively seeks professional, community, and technological resources, in 

and outside the school, as supports for analysis, reflection, and problem-solving. 

9(e) The teacher reflects on his/her personal biases and accesses resources to deepen 

his/her own understanding of cultural, ethnic, gender, and learning differences to 

build stronger relationships and create more relevant learning experiences. 

9(f) The teacher advocates, models, and teaches safe, legal, and ethical use of 

information and technology including appropriate documentation of sources and 

respect for others in the use of social media.  

 

Essential Knowledge 

9(g) The teacher understands and knows how to use a variety of self-assessment and 

problem-solving strategies to analyze and reflect on his/her practice and to plan for 

adaptations/adjustments. 

9(h) The teacher knows how to use learner data to analyze practice and differentiate 

instruction accordingly. 

9(i) The teacher understands how personal identity, worldview, and prior experience 

affect perceptions and expectations, and recognizes how they may bias behaviors 

and interactions with others. 

9(j) The teacher understands laws related to learners’ rights and teacher responsibilities 

(e.g., for educational equity, appropriate education for learners with disabilities, 

confidentiality, privacy, appropriate treatment of learners, reporting in situations 

related to possible child abuse). 

9(k) The teacher knows how to build and implement a plan for professional growth 

directly aligned with his/her needs as a growing professional using feedback from 

teacher evaluations and observations, data on learner performance, and school- and 

system-wide priorities. 

 

Critical Dispositions 

9(l) The teacher takes responsibility for student learning and uses ongoing analysis and 

reflection to improve planning and practice. 

9(m) The teacher is committed to deepening understanding of his/her own frames of 

reference (e.g., culture, gender, language, abilities, ways of knowing), the potential 

biases in these frames, and their impact on expectations for and relationships with 

learners and their families. 

9(n) The teacher sees him/herself as a learner, continuously seeking opportunities to 

draw upon current education policy and research as sources of analysis and 

reflection to improve practice. 

9(o) The teacher understands the expectations of the profession including codes of ethics, 

professional standards of practice, and relevant law and policy. 
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Standard #10: Leadership and Collaboration 

The teacher seeks appropriate leadership roles and opportunities to take responsibility for 

student learning, to collaborate with learners, families, colleagues, other school 

professionals, and community members to ensure learner growth, and to advance the 

profession. 

 

Performances 

10(a) The teacher takes an active role on the instructional team, giving and receiving 

feedback on practice, examining learner work, analyzing data from multiple sources, 

and sharing responsibility for decision making and accountability for each student’s 

learning. 

10(b) The teacher works with other school professionals to plan and jointly facilitate 

learning on how to meet diverse needs of learners. 

10(c) The teacher engages collaboratively in the school wide effort to build a shared vision 

and supportive culture, identify common goals, and monitor and evaluate progress 

toward those goals. 

10(d) The teacher works collaboratively with learners and their families to establish mutual 

expectations and ongoing communication to support learner development and 

achievement. 

10(e) Working with school colleagues, the teacher builds ongoing connections with 

community resources to enhance student learning and wellbeing. 

10(f) The teacher engages in professional learning, contributes to the knowledge and skill 

of others, and works collaboratively to advance professional practice. 

10(g) The teacher uses technological tools and a variety of communication strategies to 

build local and global learning communities that engage learners, families, and 

colleagues. 

10(h) The teacher uses and generates meaningful research on education issues and 

policies. 

10(i) The teacher seeks appropriate opportunities to model effective practice for 

colleagues, to lead professional learning activities, and to serve in other leadership 

roles. 

10(j) The teacher advocates to meet the needs of learners, to strengthen the learning 

environment, and to enact system change. 

10(k) The teacher takes on leadership roles at the school, district, state, and/or national 

level and advocates for learners, the school, the community, and the profession. 

 

Essential Knowledge 

10(l) The teacher understands schools as organizations within a historical, cultural, 

political, and social context and knows how to work with others across the system to 

support learners. 

10(m) The teacher understands that alignment of family, school, and community spheres of 

influence enhances student learning and that discontinuity in these spheres of 

influence interferes with learning. 

10(n) The teacher knows how to work with other adults and has developed skills in 

collaborative interaction appropriate for both face-to-face and virtual contexts. 

10(o) The teacher knows how to contribute to a common culture that supports high 

expectations for student learning. 

 

Critical Dispositions 

10(p) The teacher actively shares responsibility for shaping and supporting the mission of 

his/her school as one of advocacy for learners and accountability for their success. 

10(q) The teacher respects families’ beliefs, norms, and expectations and seeks to work 

collaboratively with learners and families in setting and meeting challenging goals. 

10(r) The teacher takes initiative to grow and develop with colleagues through interactions 

that enhance practice and support student learning. 

10(s) The teacher takes responsibility for contributing to and advancing the profession. 

10(t) The teacher embraces the challenge of continuous improvement and change.  
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Steps to Licensure
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Congratulations! 

You have been admitted 

to Northland College! 

Step 1 
□ Complete 40 semester credit 

hours with 2.75 GPA 

□ Complete liberal education 

curriculum 

□ Declare major(s) and minor(s) 

Step 2 

□ Successfully complete: 

□ EDU 203 (elem/mid majors) 

□ EDU 204 

□ EDU 205 

□ EDU 210 

□ EDU 223 

□ EDU 232 

 

□ Submit Application for 

Admission to the Educator 

Preparation Program 

 

□ Minimum 2.75 cumulative 

GPA 

□ Minimum 3.00 GPA in 

major(s) and minor(s) 

□ Pass background check 

□ Earn satisfactory dispositions 

ratings 

□ Complete basic skills 

requirements 

Congratulations! 

You have been admitted to 

the Educator Preparation 

Program! 

 

Step 3 

□ Successfully complete: 

□ EDU 315 

□ EDU 337 

□ EDU 338 

□ EDU 341 

□ EDU 349 

□ EDU 359 

□ EDU 370 

□ EDU 376 

□ EDU 377 

□ Clinical evaluations 

  

□ Submit the edTPA for national 

scoring 

□ Complete Wisconsin 

Foundations of Reading Test 

(elementary majors) 

□ Submit Application for 

Student Teaching 

□ Minimum 2.75 

cumulative GPA 

□ Minimum 3.00 GPA in 

major(s) and minor(s) 

□ Earn satisfactory dispositions 

ratings 

Congratulations! 

You have been 

admitted to the 

student teaching 

semester! 

 

Step 4 

□ Successfully 

complete full time, 

full semester student 

teaching according to 

the K-12 school 

calendar 

□ Submit evaluations 

from supervisor 

observations 

□ Submit evaluations 

from cooperating 

teacher(s) 

□ Submit dispositions 

ratings from 

supervisor and 

cooperating 
teacher(s) 
 

Congratulations! 

You have completed the 

Educator Preparation 

Program and degree. To 

apply for the Wisconsin 

Initial Educator license, 

you must submit passing 

scores on the edTPA and 

FORT (elementary). 

 

EDUCATOR PREPARATION PROGRAM 

STEPS TO LICENSURE 2019-2020 
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Pre-service Teacher Dispositions Assessment
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Dispositions Assessment  
 
PI 34 of the Wisconsin statute requires students completing programs at the initial educator level 
demonstrate competency in the dispositions relative to the Ten Standards for Teacher Development and 
Licensure.  According to the National Council for Accreditation of Teacher Education, professional 
dispositions are defined as “Professional attitudes, values, and beliefs demonstrated through both verbal 
and non-verbal behaviors as educators interact with students, families, colleagues, and communities. 
These positive behaviors support student learning and development” (www.ncate.org/Standards/ 
NCATEUnitStandards/NCATEGlossary/tabid/477/Default.aspx#P).  
 
Using this definition, the Northland College Educator Preparation Program faculty members view 
assessment of professional dispositions as developmental over time and not as a single snapshot in time. 
As a result, professional dispositions of pre-service teachers are assessed at several points throughout 
the program and include input from faculty members both inside and outside of the Education 
Department, classroom and cooperating teachers, and from the pre-service teachers themselves through 
self-assessment.  

 
The Dispositions Self-Assessment by Pre-Service Teachers Form is introduced to you as a pre-service 
teacher in EDU 205 Curriculum, Planning, and Assessment, which is required of all education majors. In 
this course the knowledge, dispositions, and performances required of initial educators are introduced 
and you will self-assess these professional dispositions.  

 
Additionally, faculty and classroom teachers with whom you work are asked to complete the Dispositions 
Assessment of Pre-Service Teachers Form and submit it directly to the Educator Preparation Program 
Director. This assessment form is requested to be completed by the pre-service teacher’s college faculty 
and clinical experience classroom teachers.  The form is also requested to be completed by the student 
teacher’s cooperating teacher(s) at the end of each placement and by the College supervisor once at the 
end of the student teaching experience. An additional copy of the assessment form will be completed by 
one or more faculty members outside of the Education Department and within your content area teaching 
major and/or content area teaching minor areas of certification.  
 
The assessment form data will be compiled by the Educator Preparation Program Director for the 
purpose of developing your dispositional profile. The assessment form also allows for qualitative input at 
the discretion of the rater, and the form requests additional information for any areas of concern or 
exceptionality. If specific issues or a pattern of concern develop for specific dispositions, you will be 
required to meet with the Educator Preparation Program Director to discuss the issues. Together a plan 
of action with an appropriate timeline to address the issues will be developed.  

 
If the plan of action and/or timeline is not followed in subsequent semesters of study, the Educator 
Preparation Program Director will meet with you to determine if you will be allowed to continue or be 
asked to leave the program. If you are asked to leave the Educator Preparation Program, you have the 
right to appeal that decision.  

 

 

 

  

http://www.ncate.org/Standards/%20NCATEUnitStandards/NCATEGlossary/tabid/477/Default.aspx#P
http://www.ncate.org/Standards/%20NCATEUnitStandards/NCATEGlossary/tabid/477/Default.aspx#P
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      Dispositions Assessment  
 

          Northland College Educator Preparation Program 

Wisconsin PI34 Requires that students demonstrate competency in the dispositions required of an 

effective educator.   

Student’s Name ___________________________________________    Date _____________________  

Evaluator’s Name ___________________________________________      

Evaluator’s Signature   ___________________________________________   

Evaluator’s Relationship  Self _______   Cooperating Teacher _______  NC Supervisor __________   

NC Professor _______    

Setting (School, grade level, course) ______________________________________________________ 

Please evaluate the teacher candidate’s performance on a scale of 1-4 

4- Exceptional 3- Meets Expectations    2- Needs additional support      1- Requires immediate 

intervention 

 

Disposition Rating Comments 

1. Believes all students can learn at 

high levels. 

4 3 2 1  

 

 

2. Considers diverse backgrounds 

and perspectives an asset.  

4 3 2 1  

 

 

3. Values collaboration. 4 3 2 1  

 

 

4. Promotes and contributes to a 

positive learning environment. 

4 3 2 1  
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5. Disposition Rating Comments 

6. Communicates clearly and 

respectfully. 

4 3 2 1  

 

 

7. Engages in practices of self-

reflection. 

4 3 2 1  

 

 

8. Evaluates structural inequalities 

and implicit biases.  Thinks 

critically about systemic barriers. 

4 3 2 1  

 

 

9. Demonstrates flexibility. 4 3 2 1  

 

 

10. Values the contributions of all 

families. 

4 3 2 1  

 

 

11. Welcomes opportunities for 

continued learning and 

professional development.  

4 3 2 1  

 

 

12. Is a responsive and thoughtful 

listener. 

4 3 2 1  

 

 

12. Is receptive to and incorporates 

feedback. 

4 3 2 1  

 

 

 

Please add any additional narrative comments below.  Thank you for your feedback! 
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Wisconsin Testing Requirements for Initial Educators 
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Wisconsin Testing Requirements for Initial Educators 

edTPA 

Information for Wisconsin Student Teacher Candidates 
The Wisconsin State Superintendent has selected the edTPA to be used as one of the 

performance measures required for initial licensing. The edTPA is a multiple measure 

assessment system aligned to state and national standards, including the National Board for 

Professional Teaching Standards (NBPTS).  

 

Each Wisconsin educator preparation program provider will assist student teacher candidates to 

select the appropriate edTPA portfolio handbook. Consult with your program provider for 

specific details prior to registering for the edTPA. The website www.edtpa.com will help you 

prepare for the edTPA experience.  Effective September 1, 2016, applicants for Wisconsin 

licensure must post a passing score as set by DPI of 38. 

 

 

FOUNDATIONS OF READING TEST FOR WISCONSIN 

Beginning on January 31, 2014, candidates in Wisconsin applying for an initial teaching license 

in grades Kindergarten through 5 will be required to take and pass the Foundations of Reading 

test, a test of reading instruction knowledge and skills administered by the Evaluation Systems 

group of Pearson.  

 

Quick Facts about the Foundations of Reading Test (FORT) 

Format Computer-based test (CBT); 100 multiple-choice questions, 2 written assignments 

Time 4 hours 

Test Dates 
By appointment, year round. Test appointments are available on a first-come, first 

served basis. 

Test Sites CBT sites are located nationwide. 

Passing 

Score 
Applicants for Wisconsin licensure after September 1, 2014 – Passing score is 240. 

Test Fee $139 

Score 

Reporting 
Your score report will be released within five (5) weeks of testing. 

Testing 

Policies 

When you register you must agree to abide by all rules. All policies are shared on 

the website. 

Retake 

Policy 

Examinees may retake a test or subtest. If you wish to retake a test, you must 

complete the registration process again. You must wait 30 days before retaking a 

test. 

Score 

Reporting 

Your test scores are reported to you, to the state through which you registered, and 

to any other state(s) and/or institution(s) that you indicated as a score recipient 

when you registered. 

Getting 

score 

reports 

Your score report will be e-mailed to you, if you requested this service when you 

registered. Score reports are also posted to your account for 45 days as PDF 

documents, which you may view, print, and save for your records. Your account 

also contains your complete testing history, including each test you've taken and the 

test date. 

Register and 

information 

The website includes all the practice testing materials, registration information, and 

policies—http://www.wi.nesinc.com/Home.aspx 
 

  

http://www.edtpa.com/
http://www.wi.nesinc.com/Home.aspx
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Application for Admission to the Educator Preparation Program
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              Application for Admission  
                                           to the Educator Preparation Program 
 
Applicants for programs leading to teacher licensure must satisfy the requirements listed below 
prior to acceptance into the Educator Preparation Program.  Meeting minimum program 
requirements does not guarantee acceptance.  Requirements are subject to change.  A completed 
application form must be submitted to the Educator Preparation Program Director by March 1st 
for fall term admission and by November 1st for winter term admission.  Please submit a paper 
copy of your application which includes your original signature to the Educator Preparation 
Program Director in Wheeler Hall 212.                                                                            (updated Sept. 2019) 

 
Last Name _____________________ First Name  ______________________   Middle    _____    
 

License Sought                                         
 
 

☐   EC-MC (Grades PK-6) 

 

☐   MC-EA (Grades 1-8) 

 

☐ EA-A (Grades 7-12) 

 

Academic Teaching Minor(s)  
 

MC – EA (elementary/middle)                                          

 ☐   Language Arts  

 ☐   Math 

 ☐   Natural Science  

 ☐   Social Studies 

 ☐   Early Childhood  

        

and/or Teaching Majors 
 
EA-A (secondary) 

 ☐   Biology 

 ☐   Broad Field Science 

 ☐   Broad Field Social Studies 

 ☐   Chemistry 

 ☐   Geoscience 

 ☐   History 

 ☐   Mathematical Science 

 
PLEASE NOTE:  A cumulative GPA of not less than 2.75 on at least 40 semester credits of collegiate 
level course work is required for admission to the program.  A minimum cumulative GPA of 3.00 is 
required for student teaching.  
 

Basic Skills Competency                                                  (or list the course equivalent) 
Writing:   ENG 110             Term: ________     Grade: _____           ________________________ 
Reading: ENG 211             Term: ________     Grade: _____           ________________________ 
Math:       MTH 103             Term: ________     Grade: _____           ________________________ 
         and MTH 106 (or higher) Term: ______     Grade: _____           ________________________ 

 
Required Coursework 
EDU 205   Term: ______   Grade: _____     EDU 232   Term: ______   Grade: _____ 
EDU 210   Term: ______   Grade: _____      
EDU 223   Term: ______   Grade: _____     EDU 203   Term: ______   Grade: _____ (MC-EA) 
NAS 212   Term: ______   Grade: _____     EDU 204   Term: ______   Grade: _____ (MC-EA) 

Background Check: Please complete and sign the Student Authorization and Consent Form on the 
reverse side. International students should check with the Educator Preparation Program Director for 
amount of costs related to international record verification.                        

Please attach: 
- A copy of your transcript, 
- A copy of your resume, 
- A cover letter describing your past experiences working with K-12 students and 

your motivations for becoming a teacher. 
 

Your signature below indicates that the information provided in this application is true and accurate. 
 
Signature_____________________________________________ Date_______________ 
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             STUDENT AUTHORIZATION AND CONSENT FORM 

 
AUTHORIZATION AND CONSENT FOR RELEASE OF INFORMATION 

 
This release and authorization acknowledges that Northland College may now, or any time while 

I am enrolled as a student, conduct a verification of my education, previous employment/work 

history, credit history, contact personal references, motor vehicle records, conduct drug testing and 

to receive any criminal history information pertaining to me which may be in the files of any 

Federal, State, or Local criminal justice agency, and to verify any other information deemed 

necessary. The results of this verification process will be used to determine eligibility under 

Northland College’s student program.  

 

I authorize AccuSource, Inc. at 1240 E. Ontario Avenue, Suite 102-140, Corona, California 

92881, 951-734-8882, customerservice@accusource-online.com, www.accusource-online.com, 

and any of its agents, to disclose orally and in writing the results of this verification process to the 

designated authorized representative of Northland College.  

 

I have read and understand this disclosure and I authorize the background verification. 

 

I authorize persons, schools, current and former employers, and other organizations and Agencies 

to provide AccuSource, Inc. with all information that may be requested.  

 

CONFIDENTIAL INFORMATION FOR POSITIVE IDENTIFICATION PURPOSES ONLY 

 

 
              

Applicant Last Name     First Name    Middle Name 

   
 

              

List Other Names Used  Date of Birth   Social Security Number 

  
 

            _________ 

Driver’s License Number       State Driver’s License Issued Last name on Driver’s 

License 
 
 

              

Current Address    City/State/Zip     Dates 
 
 

              

Previous Address    City/State/Zip     Dates 
 
 

              

Previous Address    City/State/Zip     Dates 
 
 

                  RELEASE MUST BE SIGNED 

Applicant’s Signature      Today’s Date  
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Application for Student Teaching 
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Application for Student Teaching 

Please read and follow all instructions carefully.  

Once you receive the form, save it to your computer, complete it using Microsoft Word, and return a hard 

copy to Kate Ullman. Additionally, submit an introduction letter that may be sent to your cooperating 

teaching. The letter should include your past teaching-related experiences, your goals for your placement, 

and a bit of background information. Please keep a copy of the application and the letter for your records 

as well. Completed applications and letters are due November 1st to student teach in the following 

Winter/Spring semester. Completed applications and letters are due February 15th to student teach 

in the following Fall semester. 

Eligibility for Student Teaching 

✔ 3.00 minimum GPA in major(s) and minor(s) 

✔ 2.75 minimum cumulative GPA 

✔ Demonstration of competencies in knowledge, dispositions, and performances of INTASC initial 

educator standards 

✔ Completion of edTPA 

✔ Completion of Foundations of Reading test (MC-EA) 

NOTE: As an applicant for student teaching, you are NOT to contact districts, schools, classroom 

teachers, or school board members concerning placements.  Northland College and school districts have 

developed procedures and protocols which are often different for each district.  School districts require 

that all requests or inquiries about placements be handled through the Educator Preparation Program.  

A violation in this area may result in your application being denied. 

 

Last Name:  First Name:  

Address:  Northland ID: 90- 

Student Teacher Semester and Year:    ☐ Fall 2019               ☐   Winter/Spring 2020   

 

Emergency Contact Info 

Last Name: First Name: 

Phone: Email:  

Relationship to Student:  

 

Check licensure area:  

EC (Early Childhood) Education  ☐ 

EC-MC (Early Childhood to Middle Childhood) Education ☐ 

MC-EA (Elementary/Middle) Education  ☐               Minor ☐ 

EA-A (Secondary) Education ☐   Academic Major Click or tap here to enter text. 
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Assessment Requirements: 

edTPA:  

Handbook:      Score:       Date:  

FORT (all but secondary)  

Date:    Score:  

Preferred Length of Placement:  ☐One 18 week  ☐ Two 9 week 

Preferred Grade Level:. 

Requested Student Teaching Location: 

The following 17 school districts comprise CESA 12, the region that Northland places students. Indicate 

your first, second and third choice of placement locations. Please note that identifying a preference 

location does not guarantee that placement.  

      Ashland         Hurley         Solon Springs 

      Bayfield         Maple         South Shore 

      Butternut         Mellen         Superior 

      Chequamegon        Mercer         Washburn 

      Drummond        Northwood        Winter 

      Hayward         Phillips 

 

Other (including international requests) Please specify location and rationale:  

Other notes or considerations regarding your placement:  

Your signature below indicates: 

● you have passed a criminal background check within the past 18 months (if not, please complete a 

new form and attach payment with this application); 

● you understand the requirements for a student teaching assignment as listed in the Handbook of 

Policies, Procedures, and Forms of the Northland College Educator Preparation Program; 

● you understand that it is your responsibility to check your campus email account daily during the 

student teaching semester; and 

● you agree to fulfill the commitments and obligations of the student teaching assignment as described 

fully in the Handbook of Policies, Procedures, and Forms. 

 

______________________________________________  ____________________ 

Applicant’s Signature         Date  
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OFFICE USE ONLY 

 Criminal background check completed within past 18 months  

 Satisfactory field experience evaluations 

 2.75 or better cumulative GPA 

 3.00 or better GPA in major(s) and minor(s) 

 FORT score or letter 

 edTPA score or letter 

 Acceptance email sent 

 

Comments 

 

Revised October 2019 
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Clinical Residency Program  
Time Sheet and Evaluation Forms 
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Student Name
Classroom Teacher
School Name
Circle Course
Starting Date
Ending Date
Total Hours Completed

DATE DAY TIME IN TIME OUT # OF HOURS

Classroom Teacher Signature
My signature indicates that this student successfully completed the clinical experience and 

observation hours listed above.

Effective September 1, 2017

Clinical Student Signature Date

Clinical Residency Program

Time Sheet and Evaluation

 EDU 337 Fall Practicum  EDU 338 Winter Practicum

My signature indicates that I was present at my clinical placement site on the dates and hours listed 

above.

Date

The WI Department of Public Instruction (DPI) requires that all pre-student 

teaching clinical experiences be documented and maintained by the 

Educator Preparation Program.
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 Formative Observation Form 

Educator Preparation Program 

 

 

Teacher Candidate ________________________________________________________________________________________ 

 

 

School: __________________________________________________ Grade/Topic: ___________________________________ 

 

 

Date: _________________  Evaluator: ________________________________________________________________________ 

 

 

Directions: Please evaluate the teacher candidate’s performance on a scale of 1-4 

 

4- Exceptional 3- Meets Expectations    2- Needs additional support      1- Requires immediate intervention 

 

The Learner and Learning 

Standard 1     Learner Development  

1. The teacher candidate designs instruction to meet students’ developmental needs (cognitive, 

linguistic, social, emotional, and physical). 

4 3 2 1 N/A 

2. The teacher candidate scaffolds instruction based on students’ developmental needs. 4 3 2 1 N/A 

Standard 2      Learning Differences  

3. The teacher candidate uses understanding of individual differences and diverse cultures and 

communities to ensure inclusive learning environments that enable each student to meet high 

standards. 

4 3 2 1 N/A 

4. The teacher candidate designs instruction to build on learners’ prior knowledge and experiences. 4 3 2 1 N/A 

Standard 3     Learning Environment  

5.  The teacher candidate develops learning experiences that engage students in both collaborative 

and self-directed learning. 

4 3 2 1 N/A 

6. The teacher candidate uses verbal and nonverbal communication to demonstrate respect for and 

responsiveness to the differing perspectives of all students. 

4 3 2 1 N/A 

7. The teacher candidate intentionally works to create a positive classroom community.  4 3 2 1 N/A 
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Comments on the Learner and Learning: 

 

 

 

 

 

 

 

Content Knowledge 

Standard 4     Content Knowledge 

8. The teacher candidate uses multiple representations and explanations that capture key ideas in the 

discipline to guide learners through learning progressions. 

4 3 2 1 N/A 

9. The teacher candidate engages students in learning experiences in the discipline(s) that encourage 

them  to understand, question, and analyze ideas from diverse perspectives. 

4 3 2 1 N/A 

Standard 5      Application of Content  

10.  The teacher candidate provides opportunities for students to apply content knowledge to real-

world problems.  

4 3 2 1 N/A 

Comments on Content Knowledge: 

 

 

 

 

 

Instructional Practice  

Standard 6     Assessment  

11. The teacher candidate designs assessments that measure learning objectives. 4 3 2 1 N/A 

12.  The teacher candidate provides students with multiple ways of demonstrating knowledge and 

skills as part of the assessment process. 

4 3 2 1 N/A 

Standard 7     Planning for Instruction  

13.  The teacher candidate creates learning experiences that are aligned with curriculum goals and 

content standards. 

4 3 2 1 N/A 

14. The teacher candidate develops detailed, purposeful sequencing of learning experiences within 

and across lessons. 

4 3 2 1 N/A 

Standard 8     Instructional Strategies   

15. The teacher candidate differentiates instruction to engage all students in meaningful, interesting 

work at an appropriate level of challenge in order to meet the needs of all students.  

4 3 2 1 N/A 



 | 57 

16. The teacher candidate varies their role in the instructional process (e.g., instructor, facilitator, 

coach, audience) in relation to the content and purposes of instruction and the needs of students.. 

4 3 2 1 N/A 

17. The teacher candidate utilizes a variety of grouping strategies (e.g., individual, pairs, small 

groups, whole class) to support student learning and engagement.  

4 3 2 1 N/A 

18. The teacher candidate provides multiple models and representations of concepts and skills. 4 3 2 1 N/A 

Comments on Instructional Practice : 

 

 

 

 

 

Guiding questions to reflect on post-observation: 

● What was the strongest part of your lesson? Explain. 

● What would you change in your lesson? Why? 

● How do you know your students learned? What evidence do you have?  

● How do you plan to use what you learned about your students today to plan for the next lesson?  

 

 

 

Strength(s): List 1-3 strengths from the lesson 

 

 

 

 

Goal(s): List 1-3 standard areas from above for candidate to focus on prior to your next observation.
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Appendix J 
 

CESA #12 Service Area School Districts 
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Appendix K 
 

Lesson Plan Template



 | 62 

 

 
Standards-Based Lesson Plan Instructions 

Effective September 2019 

 

Directions: Write your lesson plans with enough detail that a substitute or other teacher could use them to 

teach the class without additional guidance. 

 

Name: Date: 

Title of Lesson: Give your lesson plan a descriptive name. 

Grade Level: State the grade level or range of grade this lesson would be appropriate for. 

Content Area: State the content area/s the lesson will be taught in (Language Arts, Math, etc.) 

Time Required: Indicate how much time is required for the lesson. (minutes, hours, days, etc.)  

Overview: Provide a two or three sentence description of the lesson plan. 

 

 A. LEARNING GOALS 

Central Focus: Identify the main topic you are teaching about and describe 
the purpose of the content you will teach. 

Academic Content Standards: Include 
the number and full text of each 
standard (typically 1-3) addressed in 
this lesson. Essential Question: Pose a question to provoke and sustain student interest.  

Essential questions usually have no one obvious “right” answer and connect 
to the broader significance of the discipline. 

Learning Objectives:  List the outcomes students will be able to demonstrate 
and that you can assess/observe/measure.  Identify what students will know 
and be able to do at the end of the lesson. These objectives (typically 2-3) 
can include knowledge, skills, and/or dispositions. “Students will be able 
to...” 

Academic Language Demands: Identify the content area or disciplinary 
vocabulary, syntax (grammar), and discourse (usage) that students will need 
to use in this lesson. 

 

 B. ASSESSMENT 

Formative Assessments: Describe the informal and formal methods of assessment you will use to measure learning 
objectives. These types of assessments are used during your lesson to support student learning, “assessment for 
learning.”  

Planned Summative Assessment: If this is part of a larger unit plan, identify how this lesson builds toward a 
summative assessment to measure the content area standards and student learning objectives for each individual 
student, “assessment of student learning.” 
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Directions continue on next page 

 C. LEARNING PLAN 

Beginning: Describe how you will begin your lesson in a way that builds student interest and provides a relevant 
context for what they are going to learn.  

Middle: Describe the step-by-step activities and instructional strategies that you will use to promote active engaged 
student learning. Your instructional strategies and activities should have value beyond school and promote higher-
order thinking. 

End: Describe how you will conclude your lesson in a way that helps students process, reflect, and make meaning of 
their learning.  

Materials/Resources Needed: Identify materials or resources needed to teach the lesson. 

References: If applicable, cite the sources that you drew upon to create this lesson: including title, author/institution, 
url and a short (1-2 sentence) description of the source.  

 

 

 

 

Please see next page for Appendix A, B, and C 
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Appendix:  Lesson Commentary 

 A. CONTEXT FOR LEARNING 

Sequence: Where in the unit does this lesson occur and how does it build upon prior lessons and support subsequent 
lessons? 

Rationale: Why is this content important?  

Background/Prior Knowledge: What related knowledge and skills do students already have?  

Equity: How does your lesson incorporate culturally responsive practices? 

  

B. ASSESSMENT COMMENTARY 

Student Learning: How do your assessments align with your stated academic standards and learning objectives? 

Support: How are you going to identify which students need additional support?  

Feedback: How will you provide feedback during and/or after the lesson? 

Planning: How does the assessment information you gather inform future instruction? 

 

C. PLANNING COMMENTARY 

Justification: Why is this an effective approach to teaching this material? Explain and justify your plans. 

Concepts: How are students developing an understanding of concepts instead of learning discrete facts? 

Structure: How will students be grouped or organized during this lesson? Why? 

Academic Language: How does the lesson support students in learning and/or using academic language? 

Differentiation: How will you differentiate your instruction to meet the needs of all of your students?  

Engagement: How does your lesson support and enhance student engagement? 

Universal Design for Learning (UDL):  What elements of UDL have you incorporated into this lesson? Why? 

Social Learning: How does your lesson use peer-to-peer interaction to promote learning? 

Connections: How does your lesson help students make connections to the real world and/or to their lives?  

Challenge: How does your lesson challenge students by using authentic learning tasks?  
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Appendix L 
 

Student Teacher Evaluation Form
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Summative Observation Form 

Educator Preparation Program 

 
  

 

Teacher Candidate __________________________________________________________________________________________ 

 

 

School: __________________________________________________ Grade: ___________________________________________ 

 

 

Date: _________________  Evaluator: __________________________________________________________________________ 

 

 

Directions: Please evaluate the teacher candidate’s performance on a scale of 1-4 and provide written feedback in the 

comment boxes provided below. Please review the form and your suggestions with the teacher candidate prior to the end 

of their student teaching experience.   

 

   4- Exceptional          3- Meets expectations          2- Needs additional support          1- Did not demonstrate proficiency  

 

The Learner and Learning 

Standard 1     Learner Development  

1.  The teacher candidate collaborates with families, communities, colleagues, and other 

professionals to promote learner growth and development. 

4 3 2 1 

Standard 2      Learning Differences  

2. The teacher candidate accesses resources, supports, and specialized assistance and services to 

meet particular learning differences or needs. 

4 3 2 1 

3. The teacher candidate designs instruction to build on learners’ prior knowledge and experiences. 4 3 2 1 

4.  The teacher candidate brings multiple perspectives to the discussion of content, including 

attention to learners’ personal, family, and community experiences and cultural norms. 

4 3 2 1 

Standard 3     Learning Environment  

5.  The teacher candidate collaborates with learners, families, and colleagues to build a safe, positive 

learning climate of openness, mutual respect, support, and inquiry. 

4 3 2 1 
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6. The teacher candidate collaborates with learners and colleagues to develop shared values and 

expectations for respectful interactions, rigorous academic discussions, and individual and group 

responsibility for quality work. 

4 3 2 1 

7. The teacher candidate intentionally works to create a positive classroom community.  4 3 2 1 

Comments on the Learner and Learning: 

 

 

 

 

 

 

 

Content Knowledge 

Standard 4     Content Knowledge 

8. The teacher candidate evaluates and modifies instructional resources and curriculum materials for 

their comprehensiveness, accuracy for representing particular concepts in the discipline, and 

appropriateness for their learners. 

4 3 2 1 

Standard 5      Application of Content  

9.  The teacher candidate develops and implements projects that guide learners in analyzing the 

complexities of an issue or question using perspectives from varied disciplines and cross-

disciplinary skills 

4 3 2 1 

Comments on Content Knowledge: 

 

 

 

 

 

 

Instructional Practice  

Standard 6     Assessment  

10. The teacher candidate balances the use of formative and summative assessment as appropriate to 

support, verify, and document learning. 

4 3 2 1 

11.  The teacher candidate effectively uses multiple and appropriate types of assessment data to 

identify each student’s learning needs and to develop differentiated learning experiences. 

4 3 2 1 
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Standard 7     Planning for Instruction  

12.  The teacher candidate individually and collaboratively selects and creates learning experiences that 

are appropriate for curriculum goals and content standards, and are relevant to learners 

4 3 2 1 

13. The teacher candidate develops appropriate sequencing of learning experiences and provides 

multiple ways to demonstrate knowledge and skill. 

4 3 2 1 

14. The teacher candidate evaluates plans in relation to short- and long-range goals and systematically 

adjusts plans to meet each student’s learning needs and enhance learning 

4 3 2 1 

15. The teacher candidate plans collaboratively with professionals who have specialized expertise (e.g., 

special educators, related service providers, language learning specialists, librarians, media 

specialists) to design and jointly deliver as appropriate effective learning experiences to meet 

unique learning needs. 

4 3 2 1 

Standard 8     Instructional Strategies   

16. The teacher candidate collaborates with learners to design and implement relevant learning 

experiences, identify their strengths, and access family and community resources to develop their 

areas of interest. 

4 3 2 1 

17. The teacher candidate continuously monitors student learning, engages learners in assessing their 

progress, and adjusts instruction in response to student learning needs. 

4 3 2 1 

Comments on Instructional Practice: 

 

 

 

 

 

 

Professional Responsibility  

Standard 9     Professional Learning and Ethical Practice 

18. The teacher candidate engages in ongoing learning opportunities to develop knowledge and skills in 

order to provide all learners with engaging curriculum and learning experiences based on local and 

state standards. 

4 3 2 1 

19.  Independently and in collaboration with colleagues, the teacher candidate uses a variety of data 

(e.g., systematic observation, information about learners, research) to evaluate the outcomes of 

teaching and learning and to adapt planning and practice. 

4 3 2 1 

20.  The teacher candidate reflects on their personal biases and accesses resources to deepen their own 4 3 2 1 
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understanding of cultural, ethnic, gender, and learning differences to build stronger relationships 

and create more relevant learning experiences. 

Standard 10     Leadership and Collaboration 

21.  The teacher candidate works with other school professionals to plan and jointly facilitate learning 

on how to meet the diverse needs of learners. 

4 3 2 1 

22.  Working with school colleagues, the teacher candidate builds ongoing connections with community 

resources to enhance student learning and well-being. 

4 3 2 1 

23.  The teacher candidate advocates to meet the needs of learners, to strengthen the learning 

environment, and to enact system change. 

4 3 2 1 

Comments on Professional Responsibility: 

 

 

 

 

 

 

 

 

 

           Strength(s): List 1-3 strengths the teacher candidate demonstrated throughout their time in your classroom 

 

 

 

 

 

 

 

 

 

           Goal(s): List 1-3 standard areas from above for the teacher candidate to focus on as they move on to their next stage of teaching. 

  


